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ABSTRACT 

 Middle school students face various developmental and academic challenges. As these 

grade levels are characteristically in-between elementary and high school years, the adolescent 

difficulties may be even more prominent in these stages, pre-pandemic and more so during the 

pandemic. The purpose of this study was to determine the relationships of important variables to 

individuals in the middle school age group such as self-regulation, stress, and life satisfaction, 

and to analyze whether these variables differ when students are grouped according to sex, grade 

level, and socio-economic status which are deemed to be bases of a proposed program. One 

hundred (115) purposively sampled middle school students in Ekamai International School in 

Bangkok, Thailand were the respondents of this study. Results indicated that a significant 

positive relationship was found only between life satisfaction and self-regulation. This study also 

concludes that students may have a high level of life satisfaction despite experiencing stress. No 

significant difference was noted in self-regulation, stress, and life satisfaction when students are 

grouped according to sex, grade level, and socioeconomic status.  

 

INTRODUCTION 

Adolescence is a critical period characterized by identity and skills development in one’s 

life. Individuals go through many difficult times in the process of understanding themselves. 

Hence, this is also dubbed as the storm and stress period. These vulnerabilities associated with 

self-discovery can pose significant threats to adolescents’ general health. 

A growing body of research has indicated a decline in subjective well-being and 

increased mental health problems among adolescents (Fumarco & Baert, 2018; Gonzalez-

Carrasco, et.al, 2017). This condition is even more valid in the context of the COVID-19 

pandemic considering that mental health issues have been exacerbated in the general population 

due to the challenges of lockdowns, economic decline, and in the case of students – stress in 
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online schooling. Stick, et.al (2021) reported that middle school students reported higher 

academic stress compared with younger elementary students, and older college students. How 

can middle school adolescents overcome their academic stress and develop better well-being 

indicated by greater life satisfaction? Motivating students to learn by helping them to become 

self-regulated poses positive outcomes in their learning and life (Dembo & Eaton, 2000). 

However, there is a dearth of studies that relate self-regulation with non-academic 

outcomes. This study would like to consider the fact that self-regulation does not only promote 

academic achievement, but it is also an important life skill in coping with stress and fostering life 

satisfaction. As such, this study looks into the interplay of these three variables. 

 As a first year middle school counselor at Ekamai International School, right in the 

middle of the Covid-19 pandemic and shift to online learning in schools, I noticed a rise in 

reported cases from teachers of students who were struggling with submitting or completing their 

work on time. Many students and parents alike were stressed in juggling with the “new normal” 

routine they had to face. Due to the COVID lockdowns where students had to stay at home to 

learn online, a period of adjustment was necessary for students to get accustomed to the routines 

of studying online and facing the screens for almost the whole day, and dealing with feelings of 

isolation brought about burnout and stress. The disruption of the usual routines, the adjustment to 

the new situation, closing down of some businesses of parents that brought about financial 

challenges and social restrictions and mental health issues such as stress, anxiety and depression 

have greatly affected everyone especially our students. Focusing on the big umbrella program of 

the school to be able to realize its mission and related proficiencies through the expected school 

wide learning outcomes of the school (ESLOs), such as preparing our students to be a complex 

thinker, a quality producer, an effective communicator, a collaborative worker, a self-manager, 

and a responsible global citizen gives way for this research study to delve on studying the 

relationships and the interplay of these variables such as self-regulation, perceived stress and life 

satisfaction and contribute to the learning outcomes of the school as a whole. 

The COVID-19 pandemic has massively impacted the lives of people, mostly in a 

negative way. For students, however, the greatest effect is on their mental health. The American 

Psychological Association reported 81% of adolescents ages 13 to 17 years old experienced 

stress due to the pandemic (Rao & Rao, 2021). In another survey by activeminds.org, it showed 

that 20% of college students said their mental health has worsened during the pandemic, and this 

is due to experiencing financial setbacks, having trouble focusing on studies, and being 

challenged in maintaining a routine. Further, the study of Rao & Rao (2021) noted that recurring 

themes on the influence of COVID-19 on students’ mental health were: increased due to 

homework, social isolation or lack of social interactions, and lack of support for mental well-

being. These figures and researches speak of a call for support to help students with their stress 
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and improvement on their quality of life as another adjustment awaits them when the new normal 

commences. 

 Well-being also pertains to one’s cognitive judgment of satisfaction (Gungor & Avci, 

2017), that is why, in the promotion of well-being, several researchers are also looking into life 

satisfaction. Life satisfaction refers to a person’s positive evaluation of their life which are 

determined by their experiences in different areas of their life such as school, work, and family 

(Deiner, 1984 as cited by Rath & Patra, 2018). It is known to contribute to a host of positive 

outcomes such as self-esteem, self-efficacy, hope, and better relationships with parents and peers 

(Rath & Patra, 2018; Rudolf, 2018; Gungor & Avci, 2017). High level of life satisfaction lessens 

the negative side effects of stressful life events, and reduces participation in risky behavior, 

foster engagement in school, and increases academic achievement (Sun & Shek, 2013 as cited in 

Rudolf, 2018; Rath & Patra, 2018). On the other hand, low level of life satisfaction results to 

negative outcomes such as maladaptive behavior and psychopathology (Suldo, 2014; Gungo & 

Arci, 2017). In this regard, it is crucial to understand factors related to a student’s life satisfaction 

for their mental, social, and academic development. 

 In order to help students curb stress, and increase level of satisfaction in life, something 

must be done to help students help themselves which according to Pillegard and Florella (2016) 

is through teaching them to be self-regulated. 

 Self-regulation is the best predictor of academic performance (Pintrich & Degroot as 

cited by Lucieer et, al, 2015). Zimmerman (as cited in Mukhtar, 2014) stated that Self-

Regulation in learning is concerned with how students master their mental abilities and efforts to 

reach specific academic goals or outcomes. Moreover, most models of self-regulatory learning 

assume that its important aspect is the students’ use of various cognitive and metacognitive 

strategies to control and regulate learning (Pintrich, 1999). Self-regulated learning gives the 

students a sense of control and encourages them to concentrate on their methods of learning 

(Zimmerman, Bonner, & Kovach as cited in Mahmoodi, Kalantari, & Ghaslani, 2014). Muelas 

and Navarro (2015 assert that students’ difficulties and low academic performance result from 

the bad acquisition of learning strategies. Researchers such as Barca-Lozano, Peralbo, Almeida, 

Brenlla, Vicente, Porto and Moran (2011), and Tejedor, Gonzales y Garcia (2008), also pointed 

out that the association between self-regulated learning and academic performance is clear and 

further emphasized the importance of understanding and applying it. 

 Self-regulation literature suggests that it promotes academic achievement and that it is 

beneficial to students’ learning. This particular study would like to highlight the importance of 

self-regulation not only on academic performance but also in life. 

 Thus, this study looks into the relationships of self-regulation, stress and life satisfaction 

of middle school students. Through quantitative research design and measures, this study 
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presents self-regulation, stress, and life satisfaction levels and analyzes whether these three 

variables are related to each other. Through the results of the study, implications are drawn 

which are deemed to offer recommendations on how to help students become responsible, 

motivated, and contented individuals. 

 

Self-Regulation 

 Self-regulation is a learning process in which an individual manages their cognition, 

behavior, and attitude to reach the optimal condition where they are best able to learn 

(Etkin,2018). It is an overarching term for activities students do to approach learning, work 

towards goals, and evaluate performance. This psychological construct encompasses a range of 

essential competencies such as controlling emotions, interacting positively with others, avoiding 

aggressive actions, and carrying out self-directed learning (Pandey, Hale, & Dass, et.al., 2018). 

 Self-regulation also includes metacognitive skills (Zimmerman & Moylan, 2009) – that 

is, understanding one’s own cognitive skills, including memory, attention and problem solving. 

This enables learners to make the best use of their knowledge and skills. For metacognitive 

strategies to be effective, students need to show a willingness to learn and to practice. Setting 

realistic goals and monitoring progress towards these goals involves self-efficacy – that is, 

believing in one’s ability to organize and carry out the actions required to achieve one’s goals 

(Daumiller & Dresel, 2019). 

 Miller and brown (1991, in Kocdar et.al., 2018) elaborated on self-regulation theory by 

expanding the number of processes involved. This conceptualization proposed seven processes: 

informational input, self-evaluation, instigation to change triggered by perceptions of 

discrepancy, search for ways to reduce discrepancy, planning for change, implementation of 

behavior change, and evaluation of progress towards a goal. It was argued that deficits in any of 

these self-regulatory processes can contribute to disorders of behavior regulation, such as 

addictive disorders. Furthermore, this elaborated model identifies appropriate intervention targets 

corresponding to specific deficits. 

 According to Shanker (2013, as cited in Etkin, 2018), the key to understanding self-

regulation is to recognize the domains that help students stay relaxed, focused, and active or 

engaged. 

 The Biological domain pertains to brain development essential for self-regulation. There 

are four neural mechanisms for dealing with stress which are social engagement, flight-or-fight, 

freeze, and dissociation. The brain uses the “hierarchy” for responding threat. If one proves 

inadequate to deal with the present stress, the brain shifts to the next. In these responses, social 

engagement is the goal. If a student becomes hypo or hyper aroused, their ability to deal with 

stress will be overwhelmed and thus losing their resilience (Zimmerman, 2011). 
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 In this case, a self-regulated student is aware of brain-body responses to stressors in 

everyday life, and then applies personal strategies so they can return to a state of calmness, and 

focus (Shanker, Hopkins, and Davidson, 2015). 

 The Emotion domain pertains to students’ ability to monitor, evaluate, and modify their 

emotions (Shanker, 2013). These students recognize when they are anxious or angry and 

consider the appropriate emotion to the situations. By getting students be in tune with their 

emotions, they will know when they are anxious or angry. With this, students can be taught 

relaxation techniques. 

 Positive emotions such as interest, curiosity, and happiness produce energy while 

negative emotions consume great amounts of energy. The latter thwarts the ability of the person 

to self-regulate. Intense negative emotions such as anger, fear, sadness, and anxiety make it 

difficult for students to pay attention hence being distracted or loses focus (Shanker, 2013; Etkin, 

2018). 

 The Cognitive domain refers to any of the mental processes involved in knowledge 

acquisition: things like attention, perception, memory, and problem-solving. This domain 

focused its attention on both the body and the mind. Sustained attention makes a high-energy 

high-cost demand in the autonomic nervous system. With this, a student who is uncomfortable 

for any reason in a learning situation will work harder to concentrate than a student who is calm 

and alert. Moreover, problems with self-regulation in other domains can seriously constrain his 

or her ability to focus on task (Malanchini et.al., 2019). 

 Social domain pertains to how a student reacts to other people which is also deemed to 

have profound effect of self-regulation. This domain explains why and how students tend to be 

more engaged in interacting with others (Etkin, 2018). 

 Problems in the social domain lie in the arousal created by the system that serves as an 

individual’s first line of defense for dealing with stress. When a student is urged to try harder, it 

can make them even more stressed out. More studies need to be conducted to determine the role 

of self-regulation’s social domain and what mentors can do about it. 

 The Prosocial domain includes understanding how to get along with others, and practice 

empathy and honesty. Some stressors that can impact the pro-social domain, include – over-

reliance on punitive discipline, actions that promote immediate gratification and limited 

responsibility, over-exposure to media which focuses on individual needs and self-centeredness, 

environments that values individual achievement at the expense of others, and cultures that 

condone or ignore bullying behaviors (Etkin, 2018). 

 Correlates of Self-Regulation. Researches on self-regulation have consistently cited it is 

a positive construct, and that it contributes to a host of positive outcomes among individuals 

across generation. 
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 According to McGowan et.al. (2021) children who possess less self-regulatory skill are at 

a disadvantage when compared to children who demonstrate greater skill at regulating their 

emotions, cognitions and behavior. Children with these regulatory deficits have difficulty 

connecting with peers, generating relationships with teachers, negotiating their social world, and 

succeeding academically. 

 People with better self-regulatory ability and strength generally engage in healthier 

behaviors and enjoy better physical health (Baker, et.al., 2019). Health behaviors such as 

physical activity, diet, and smoking (and smoking cessation) are linked to self-regulation (e.g., 

Cole, et.al., 2019, Malanchini, et.al., 2019). Health behaviors also partially account for the robust 

relationship between conscientiousness and longevity (Cole, et.al., 2019). 

 Utilizing a variety of measurement techniques to assess self-regulation, the consensus 

from numerous studies is that self-regulatory processes grow stronger with age (Zimmerman & 

Schunk, 2011; Kocdar, e.al., 2018). These skills emerge early in life and increase in 

sophistication over time. Many researchers believe that the link between age and self-regulation 

is due to the maturation of the prefrontal cortex and other brain regions (Baker, et.al., 2019) as 

these areas are primarily responsible for controlling cognition and emotion. Evidence also 

indicates that significant regulatory differences exist between the genders (Malanchini, et.al., 

2019). Young boys experience more difficulty controlling their cognitions and behaviors when 

compared with young girls. 

 

Perceived Stress 

 Stress is any pressure that cause an individual’s behavior to change (e.g., environmental, 

social, or psychological demands). Learning and examination, performance rivalry, and 

mastering a large amount of information in a short period of time, would all result in varying 

degrees of academic pressure (Khaled, et.al., 2020). According to Hansen (2020, students are 

under a lot of pressure to attend classes, complete readings, write papers, manage projects, and 

prepare for tests. Many students complain about professors who assign so much work that they 

seem to believe their class is the only one they are taking. The surprising amount of free time 

that new college students have classes that only meet two or three times a week for an hour or so 

– leads to the formation of unhealthy habits that can harm academic performance and elevate 

stress levels. According to Al Ateeq et.al. (2020), stress is caused by a combination of 

environmental stressors, student appraisals, and responses. 

 

 According to a report given by the National Crime Records Bureaus, one student 

commits suicide every hour. One point eight percent of students committed suicide because of 

failing exams, according to the bureaus, with an 80 percent increase in suicide rates over a one-
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year period (Saha, 2017). The underlying source of these findings has been found as academic 

stress. 

 In one qualitative research done by Flesia et.al. (2020) students regard lack of resources 

as one factor that gives them stress which includes lack of time, money, support skills, 

technology, and sleep. In addition to this, academic is also reported to be a factor for stress which 

focuses on the general academics, exams, classes and studying. Another factor is the expectation 

they have towards themselves and their parents towards them. This complements the findings in 

one study that shows the greater parental pressure and psychiatric problems of a student the 

greater the academic stress (Wang, et.al., 2019). Similarly, increased expectations, according to 

Ang & Huan (2006), are one of the elements that contribute to higher stress levels. Some factors 

why students have less interest to study is due to too much homework, low motivation to study 

and high-priced books (Bahrami et.al., 2011). 

 In 2020 all classes suddenly close due to COVID-19 which resulted to a sudden change 

in the education of the students. From face-to-face learning that students are used to, online 

classes were suddenly implemented that shocked the nation. During the COVID-19 outbreak, 

kids in Saudi Arabia showed high to moderate levels of stress. The mandated curfew and distant 

schooling are most likely to blame. Females and university students were more stressed than 

males (Al Ateeq et.al., 2020). Likewise, college students suffer from depression which is 

significantly higher in females. In addition, there is a positive correlation between anxiety and 

introversion among female college students in which it is attributed to academic performance 

(Gao et.al., 2020). 

 Emerging issues during the COVID-19 pandemic, may cause a negative consequence for 

college students due to conflict on family schedules, changes in eating and sleeping habits, 

separation from classmates, and loneliness (Yang et.al.,2021). Because the school academic 

calendar was brusquely disrupted by the early closure of all institutions in Zambia, the findings 

of an assessment of the effect of COVID-19 on students’ performance shows that their pupils’ 

grades had a detrimental impact during the pandemic (Sintema, 2020). Students reported 

difficulties with course arrangements, dropping out of their final grades, limited technical 

knowledge, and internet access during this time of pandemic (Sintema 2020; Ivanov 2020; 

Owusu et al., 2020). 

 In a study about the satisfaction of college students during COVID-19, more than two-

thirds of students have low satisfaction towards online learning, where almost half said they 

won’t recommend it to others. Moreover, they reported that their greatest challenge with online 

learning were interaction and technology. And in addition to this, their dissatisfaction that was 

link to technology was related to the availability of their teachers as well as the amount of time to 

download resources that were given to them. At the same time, they are also dissatisfied because 
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of their problem with study load (Elshami et. Al. 2021). 

 Students also faced some difficulties when taking up classes while at home as they are 

faced by many distractions that could hinder their learning and academic improvement. Indeed, 

preliminary data indicates that at-home distractions (such as interruptions from other family 

members and additional chores) pose a considerable problem for COVID-19 college students 

learning from home (Pedzo, 2020). Academic stress may also arise from excessive homework, 

and poor time management and social skills (Khaled, 2020). Furthermore, the pandemic may 

also cause the students to feel overwhelmed and may be more prone to negative feelings and 

emotion as they may feel that they have no control of the events around them. Some of the 

studies found that Academic interests and emotional well-being were linked to stronger 

neuroticism and a more external locus of control (Al Ateeq et.al., 2020). This shows that during 

the pandemic, some students may be particularly vulnerable to emotional distress. 

 Academic stress may also have negative impacts on the well-being of students. 

According to the OECD (2015 survey, secondary students who self-report higher levels of 

academic-related stress also self-report poorer levels of well-being, as measured by 

psychological, social, cognitive, and physical components. On top of that students’ academic 

stress may also affect their academic performance. According to Al Ateeq, et.al. (2020), self-

reported academic-related stress was also found to be negatively connected to sentiments of self-

growth and academic motivation in 495 Japanese junior secondary school students. This was also 

supported by Liu (2015) when the result from his research also shows that academic stress is 

closely linked to lower academic motivation in students. Furthermore, Academic-related stress 

and burnout can also influence academic progress by raising the chance of school dropout, 

according to a recent research review (Walburg, 2014). The higher level of perceived academic 

stress has been linked to a poor academic performance. These findings indicate that academic 

stress may have a vital effect on the student’s academics life. 

 It is evident that academic stress has a negative impact in the life of students so according 

to some research there may be ways which are helpful to combat academic stress. As according 

to Song et.al (2019) Social support was demonstrated to offset the harmful effects of academic 

stress on psychological resilience. The combined effects of social support and academic stress 

aided resilience development and influenced psychological adjustment. Furthermore, in a study 

done by Erina et.al (2005), the relationship between academic stress and depression weakened as 

there is an increase in informational support. Across all degrees of academic stress, emotional 

support was found to be negatively correlated with depression. This indicate that the role of 

emotional and social support could be beneficial towards students who are experiencing 

academic stress. In addition to other background factors, the student found that perceived social 

support from family has a bigger impact in prevention. As a result, it is critical that the family 



 cognizancejournal.com 

RICHMOND P. ILAO et al, Cognizance Journal of Multidisciplinary Studies, Vol.2, Issue.6, June 2022, pg. 35-61 

(An Open Accessible, Multidisciplinary, Fully Refereed and Peer Reviewed Journal) 

ISSN: 0976-7797 

Impact Factor: 4.843 

 

©2022, Cognizance Journal, cognizancejournal.com, All Rights Reserved                                            43 

and school work together, with the family playing the most crucial role. The findings have 

crucial implications for parents, families, schoolteachers, health professionals, counselors, and 

anyone who work with adolescent adolescents to reduce academic stress and achieve mental 

well-being (Banstola et.al 2020). 

 

Life Satisfaction 

 Subjective wellbeing is comprised of three distinct factors such as presence of positive 

emotions, absence of negative emotions, and perceived quality of life or better known as life 

satisfaction (Raboteg-Saric & Sakic, 2014). Life satisfaction is the overall cognitive assessment 

of one’s life conditions (Deiner, 1998). For example, when living conditions meet the living 

standards set by individuals, they will be satisfied in life (Lu, et.al., 2021). While scholars have 

acknowledged and recognized the importance of life satisfaction (e.g. Holder, 2021; Lu, et.al., 

2021), most empirical studies focused only on adults, and less attention is given to adolescent’s 

life satisfaction (Izaguirre, et al., 2021 Lu et al., 202; Osphaug, 2013, Tian et al., 2015). As a 

result, there is less information on wellbeing in adolescence which is a time defined by hormonal 

growth, physical, emotional, cognitive and social development, and great changes in physical 

appearances. There is a need to have a comprehensive knowledge on life satisfaction in youth 

and to understand multiple factors that influence how adolescents perceive their own lives 

(Forste & Moore, 2012). Thus, the complex interplay between adolescents and environmental 

factors should be investigated to better understand what leads to life satisfaction (Osphaug, 

2013). Therefore, identifying the factors that contribute to life satisfaction will help promote 

positive development during adolescence (Isaguirre et al., 2021). 

 Life satisfaction can be determined by external conditions and inner psychological 

processes (Osphaug, 2013). By identifying external circumstances in which people tend to be 

satisfied, researchers could try to create similar conditions for everyone. On the other hand, by 

understanding the mental processes involved in obtaining high levels of life satisfaction, it would 

be theoretically possible to assist others in acquiring them (Vonsoest et al., 2020). Recent 

students have tried to identify specific variables that best predict life satisfaction. For example, in 

a comprehensive study, Kim & Shen (2020) found that marriage and family, ties to friends and 

neighbors, workplace ties, civic engagement, trustworthiness, and trust all appeared 

independently and robust related to happiness and life satisfaction, both directly and through 

their impact on health. Literatures also reveals that evaluations of life satisfaction are likely to be 

influenced by factors such as personality traits, changes in life domains and major life events 

(steel et al., 2019). There is also substantial evidence in the psychological and sociological 

literature that individuals with richer networks of active social relationships tend to be more 

satisfied and happier with their lives (Amati et al., 2018). This positive role of social 



 cognizancejournal.com 

RICHMOND P. ILAO et al, Cognizance Journal of Multidisciplinary Studies, Vol.2, Issue.6, June 2022, pg. 35-61 

(An Open Accessible, Multidisciplinary, Fully Refereed and Peer Reviewed Journal) 

ISSN: 0976-7797 

Impact Factor: 4.843 

 

©2022, Cognizance Journal, cognizancejournal.com, All Rights Reserved                                            44 

relationships on subjective well-being may be explained by the benefits they bring. First, 

relationships, being key players in affirming an individual’s sense of self, satisfy the basic human 

need for belongingness (Deci and Ryan 2002 as cited in Al Ateeq et al, 2020) and are a source of 

positive affirmation. The levels of subjective well-being increase with the number of people an 

individual can trust and confide in and with whom he or she can discuss problems or important 

matters. 

 However, a previous study found that people’s life satisfaction in adolescence showed a 

steady downward trend (Wang and Zhang, 2012; Li and Bian, 2016; Lu et al., 2019). As 

adolescents grow older, the development and improvement of their cognitive level, the 

enhancement of self-consciousness, the confusion of role identification, the change of social 

expectation, and the awakening of sexual consciousness all pose great challenges to individual 

adaptation. Not only does life satisfaction naturally wane in adolescence – the COVID-19 

condition that involves lockdown, isolation, and school closures have also posted threats in 

adolescent well-being. In the study by Vansoest et. Al (2020), results indicated a clear decline in 

life satisfaction during the COVID-19 pandemic when compared to adolescent data in 

Norwegian countries in 2018.  

 

Theoretical Framework 

Bottom-up Theory. This study is anchored on the bottom-up theory of life satisfaction 

(Deiner et al 1999) which denotes that satisfaction with life, also known as subjective well-being 

is determined by one’s satisfaction in other areas of life such as satisfaction with family life, 

career, friends, neighborhood, and others. This sums up the parts of a whole that determines life 

satisfaction (Sirgy, 2020). 

 Stress and Coping Theory by Lazarus and Folkman. This theory suggests that stress 

is not merely an individual’s negative response to a negative situation but it is a two-way process 

wherein the person interacts with their environment (Lazarus & Folkman 1987 as cited in Kim & 

Choi, 2020). This means that stress can only pose negative impact on the person’s well-being or 

functioning when they perceive the situation as stressful and that their resources are inadequate 

to deal with the situation such as illness, examinations, lockdown, loss of a loved-one, etc. 

 

Research Questions 

This study aims to determine the relationships of self-regulation, stress, and life 

satisfaction of middle school students in Ekamai International School in Bangkok, Thailand. 

Specifically, the study seeks to answer the following research questions: 

1. What is the profile of the student respondents in terms of: 

1.1. Sex 
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1.2. Grade Level 

1.3. Socio-Economic Status 

2. What is the level of students’ self-regulation? 

3. What is the level of students’ experience on perceived stress? 

4. What is the level of students’ life satisfaction? 

5. Is there a significant relationship between the following variables among the 

respondents? 

a. Self-regulation and Stress 

b. Self-regulation and Life Satisfaction 

c. Stress and Life Satisfaction 

6. Is there a significant difference in the relationships of self-regulation, stress, and life 

satisfaction considering the following profile variables: 

6.1. Sex of students 

6.2. Grade level 

6.3. Socio-economic status 

 

 

Scope and Delimitations 

 This study covered only three specific variables which are self-regulation, stress and life 

satisfaction. These variables have been widely studied and several instruments purport to 

measure these, however, this study is limited to what the chosen instruments of this study 

measure and interpret the main variables. 

 The population of this study is the middle school students of Ekamai International School 

in Bangkok, Thailand. It considered four profile variables such as sex, grade level, and socio-

economic status. The conclusions that are drawn and their corresponding implications are 

relevant only to Ekamai International School. 

 

Definition of Terms: 

Coping – this refers to strategies individuals use in dealing with their problems in life. 

Life Satisfaction – refers to students’ evaluation of their satisfaction in different dimensions 

such as family, friends, school, living environment, and self. 

Personal Resources – refers to a person’s attitude as in self-efficacy or beliefs like optimism 

that help a person to lessen their experience of stress. 

Self-regulation – refers to the students’ ability to regulate their behavior to achieve their 

goals. 

 

  



 cognizancejournal.com 

RICHMOND P. ILAO et al, Cognizance Journal of Multidisciplinary Studies, Vol.2, Issue.6, June 2022, pg. 35-61 

(An Open Accessible, Multidisciplinary, Fully Refereed and Peer Reviewed Journal) 

ISSN: 0976-7797 

Impact Factor: 4.843 

 

©2022, Cognizance Journal, cognizancejournal.com, All Rights Reserved                                            46 

METHODOLOGY 

This chapter presents the methods and procedures used by the researcher in responding to the 

problem of the study. This includes the research design, research locale and participants, the 

instruments used in measuring the variables, the data gathering procedure and analysis, and the 

ethical measures undertaken. 

 

Research Design 

 This study employs a quantitative approach particularly descriptive-correlational design. 

The aim of the descriptive design is to provide a picture of the state of the variable of a given 

sample at a given time, while correlation assess the relationships between two or more variables 

(Denzin & Lincoln, 2011). In this study, the relationships of self-regulation, stress, and life 

satisfaction are tested. It also analyzed whether these variables differ considering profile 

descriptors such as sex, grade level, and socio-economic status. 

 

Research Locale 

 This study was conducted in an international school located in Bangkok, Thailand. The 

school offers programs from elementary, middle school up to high school. In Thailand school 

system, elementary level consists of pre-kindergarten to grade 5, middle school is grades 6 to 8, 

and high school is grades 9 to 12. As an international school, EIS also employs teachers of 

different nationalities, majority of which are Filipinos. The research study focuses on the middle 

school students of Ekamai International School.  

 

Participants of the Study 

 The participants of the study are the middle school students of EIS, selected through 

purposive sampling technique due to the limited number of responses gathered who are willing 

to answer the survey. Each grade level has 6 sections (A to G) with the letter “F” not included as 

it denotes “failure” in Thai culture. Each section has approximate minimum of 18 students and a 

maximum of 22 students per section with a total population of 334 students from Grades 6 to 8. 

The grade 6 students has a total population of 111 students, Grade 7 has a total of 107 students, 

and Grade 8 with a total of 116 students. The total number of respondents collected is 115 

comprising of 35% of the overall population of middle school students. 

 

Research Instruments 

 To obtain the necessary data for the study, the researcher adopted widely used 

measurement tools for the variables of self-regulation, stress, and life satisfaction. 
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 Self-Regulation Questionnaire (SRQ). This a 30-item scale instrument is employed to 

measure generalized ability to regulate behavior. Brown, Miller & Lawendowski (1999) 

originally developed this following the seven steps of self-regulatory behavior.  

 Perceived Stress Scale (PSS). This 10-item scale is the most widely used psychological 

instrument for measuring stress perception, originally developed in 1983 and popularized by 

Cohen in 1994. This measures the degree to which situations are appraised by an individual as 

stressful.  

 Multidimensional Life Satisfaction Scale (MLSS). This is a 40-item scale originally 

developed by Huebner (2001) which measures life satisfaction among several domains such as 

friends, family, school, living environment, and self.  

 

Data Gathering 

 The data were gathered using an electronic form of research questionnaire through google 

form. Since the researcher employed widely used questionnaires, the instruments did not have to 

go through face validation from the panel of experts. Instead, the researcher proceeded to 

conduct the study by contacting the principal for middle school to ask permission for the study to 

be conducted. The researcher had to wait for the approval from the Administrative Committee of 

Ekamai International School. After which, the researcher finalized the questionnaire, and 

transformed it in google form together with the ethical agreement form. The data gathering 

procedure was strictly voluntary, hence, only those who responded on initial and only sending of 

the questionnaire became the total pool of the respondents. 

 

Data Analysis 

 The analysis of data was performed using the IBM SPSS Statistics version 23 and 

Microsoft Excel software. Descriptive statistical analyses particularly the frequencies, 

percentages, total sum of means and standard deviation were undertaken to obtain a clear 

understanding of the representative samples of the study. 

 To determine the strength and significance of the relationships of the variables, Spearman 

Rho analysis was used. Moreover, to determine the differences of self-regulation, perceived 

stress, and life satisfaction considering demographic profiles, non-parametric analyses such as 

Kruskall Wallis and Mann Whitney U were utilized. 
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RESULTS 

The following are the results of the study and the analysis and interpretation of data 

gathered with the use of the adapted statistical measures. The presentation includes a narrative 

discussion of the results and implications of the data gathered which are illustrated in tables. 

 

Problem No. 1. Profile of the student-respondents in terms of: 

1.1 Sex 

1.2 Grade Level 

1.3 Socio-economic status 

Table 1 presents the distribution of the respondents according to profiles such as, sex, 

grade level, and socioeconomic status. 

 

Table 1. Profile of the Student-Respondents 

 

Profile Frequency  Percentage 

Sex   

Female 59 51.3 

Male 56 48.7 

Total 115 100 

Grade Level   

Grade 6 31 27.0 

Grade 7 31 27.0 

Grade 8 53 46.1 

Total 115 100.0 

Socio-Economic Status   

Less than 300,000 

THB/year 
10 8.7 

300,000-2,000,000 

THB/year 
87 75.7 

More than 2,000,000 

THB/year 
18 15.7 

Total 115 100.0 

  

 

 



 cognizancejournal.com 

RICHMOND P. ILAO et al, Cognizance Journal of Multidisciplinary Studies, Vol.2, Issue.6, June 2022, pg. 35-61 

(An Open Accessible, Multidisciplinary, Fully Refereed and Peer Reviewed Journal) 

ISSN: 0976-7797 

Impact Factor: 4.843 

 

©2022, Cognizance Journal, cognizancejournal.com, All Rights Reserved                                            49 

Problem No. 2. Level of students’ self-regulation. 

Table 2: Level of Students’ Self-Regulation 

Score Interval 
Level of Students’ Self-

Regulation Capacity 
Frequency Percentage 

113-150 High (Intact) 3 2.6 

75-112 Intermediate (Moderate) 109 94.8 

less than 75 Low (Impaired) 3 2.6 

Total 115 100 

Mean 94.58 (Intermediate) 

SD 9.49 

 

  

Problem No. 3. Level of students’ experience on perceived stress 

 

Table 3: Level of Students’ Experience on Perceived Stress 

 

Score Interval 
Level of Students’ 

Experience on Stress 
Frequency Percentage 

27-40 High perceived stress 22 19.1 

14-26 Moderate Stress 91 79.1 

0-13 Low Stress 2 1.8 

Total 115 100 

Mean 22.52 (Moderate) 

SD 4.55 
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Problem No. 4. Level of Students’ Life Satisfaction. 

Table 4: Level of Students’ Life Satisfaction  

 

Score Interval 
Level of Students’ Life 

Satisfaction 
Frequency Percentage 

128-150 High Satisfaction 80 69.6 

85-127 Moderate Satisfaction 35 30.4 

below 85 Low Satisfaction   

Total 115 100 

Mean 133.46 (High) 

SD 14.69 
 

Problem No. 5. Relationship Between the following variables among the respondents. 

 5.1 Self-regulation and Stress 

 5.2 Self-regulation and Life Satisfaction 

 5.3 Stress and Life Satisfaction 

 This section answers the main problem of this study on the relationship of self-regulation, 

stress, and life satisfaction. Table 5 presents the result of the Spearman Rho analysis: 

Table 5: Relationship Between The Following Variables   

 

Variables 

Spearman 

Rho 

Computed 

Value 

Relationship p-value Interpretation Decision 

Self-regulation and 

Stress 
-0.096 

No  or 

Negligible 

Relationship 

0.315 
Not 

Significant 

Do not 

Reject 

Ho 

Self-regulation and Life 

satisfaction 
0.242 

Weak 

Relationship 
0.009 Significant 

Reject 

Ho 

Stress and Life 

Satisfaction 
-0.054 

No  or 

Negligible 

Relationship 

0.574 
Not 

Significant 

Do not 

Reject 

Ho 
Note: p-value ≤ 0.05 – significant, p-value > 0.05 – not significant; Spearman p >.70 – very strong relationship; .40-

.69 – strong relationship; .30 to .39 – moderate relationship; .20-.29- weak relationship; .01-.19 – no or negligible 

relationship 
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Problem No. 6 Difference in the level of self-regulation, stress and life satisfaction 

considering the following profile variables – sex, grade level, and socio-economic status. 

  

Table 6: Differences in the Level of Self -Regulation When Grouped According to Profile 

 

Profile Mean Computed Value 
p-

value 
Interpretation Decision 

Sex      

Female 95.20 Computed Mann-

Whitney U Test 

1540  

 

0.104 

Not 

Significant 

Do not 

Reject 

Ho 
Male 93.93 

Grade Level      

Grade 6 97.45 Computed Kruskal 

Wallis Test 

1.226 

0.542 
Not 

Significant 

Do not 

Reject 

Ho 

Grade 7 92.39 

Grade 8 94.19 

Socio-Economic Status      

Less than 300,000 

THB/year 
87.80 

Computed Kruskal 

Wallis Test 

2.893 

 

0.089 

Not 

Significant 

Do not 

Reject 

Ho 

300,000-2,000,000 

THB/year 
95.63 

More than 2,000,000 

THB/year 
93.28 

Note: p-value ≤ 0.05 – significant, p-value > 0.05 – not significant 

  

 

Table 7: Differences in the Level of Perceived Stress When Grouped According to Profile 

 

Profile Mean Computed Value 
p-

value 
Interpretation  Decision 

Sex      

Female 23.02 Computed Mann-

Whitney U Test 

1326 

 

0.217 

Not 

Significant 

Do not 

Reject 

Ho 
Male 21.96 

Grade Level      

Grade 6 23.19 Computed Kruskal 

Wallis Test 

0.180 

0.671 
Not 

Significant 

Do not 

Reject 

Ho 

Grade 7 24.00 

Grade 8 21.16 
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Socio-Economic 

Status 

 
    

Less than 300,000 

THB/year 
23.80 

Computed Kruskal 

Wallis Test 

1.803 

 

0.406 

Not 

Significant 

Do not 

Reject 

Ho 

300,000-2,000,000 

THB/year 
22.57 

More than 2,000,000 

THB/year 
21.29 

Note: p-value ≤ 0.05 – significant, p-value > 0.05 – not significant 

 

Table 8: Differences in the Level of Life Satisfaction When Grouped According to Profile 

 

Profile Mean Computed Value 
p-

value 
Interpretation  Decision 

Sex      

Female 132.81 Computed Mann-

Whitney U Test 

1603 

 

0.784 

Not 

Significant 

Do not 

Reject 

Ho 
Male 134.14 

Grade Level      

Grade 6 133.16 Computed Kruskal 

Wallis Test 

0.800 

0.371 
Not 

Significant 

Do not 

Reject 

Ho 

Grade 7 129.00 

Grade 8 136.25 

Socio-Economic 

Status 

 
    

Less than 300,000 

THB/year 
133.16 

Computed Kruskal 

Wallis Test 

5.671 

 

0.059 

Not 

Significant 

Do not 

Reject 

Ho 

300,000-2,000,000 

THB/year 
129.00 

More than 2,000,000 

THB/year 
136.25 

Note: p-value ≤ 0.05 – significant, p-value > 0.05 – not significant 

  

DISCUSSION 

As shown in Table 1, there is an almost equal distribution of the males and females, with 

males having 56 respondents comprising 48.7% of the total sample, and females (n=59) 

comprising the remaining 51.3%. Most of the students who responded were in Grade 8 (n=53; 

46%), while both grades 6 & 7 had 31 respondents or 27% of the sample. In terms of socio-

economic status, the low-income bracket was at a family income of 300,000 THB/year or less 
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and only 10 of the respondents indicated to belong in this category. The majority indicated that 

their family earns at least 300,000 THB to 2,000,000 THB per year (n=87; 75.7%). Only 18 

respondents indicated to be in a high level of socioeconomic status (n=18; 15.7%) with an annual 

family income of 2,000,000 THB or higher. 

As indicated in Table 2, most of the respondents (n=109, 94.8%) had an intermediate or 

moderate level of self-regulation. This is also reflected in the total mean score of M=94.58 

(SD=9.49). Only 2.6% (n=3) of the respondents had an intact self-regulation capacity, the same 

with those who have low or impaired self-regulation. This implies that middle school students 

experience a significant difficulty in self-management particularly in managing their behavior 

towards a more goal-oriented action. 

 Self-regulated students know how to persist on complex, long-term projects, solve 

problems and delay gratification to achieve goals (van Genugten, 2017), monitor progress and 

rewards oneself when targets are met (Ramli, et.al.,2018), make decisions with broad 

perspectives with compassion for others, manage frustration and distress, and seek help when 

stress becomes unmanageable (Fomina et.al.,2020) 

 This result of moderate or intermediate self-regulation is not at all surprising. Research 

has shown that the reward system of the brain which is also responsible in processing emotions 

are more developed in early and mid-adolescence than the cognitive control system that is 

responsible for excellent decision making and future planning (Murray & Rosanbalm, 2017). 

This suggests that at age 11 to 15 years old, self-regulation is not developmentally stable. 

As shown in Table 3, only 2 (1.8%) respondents had a low level of stress. The majority of 

the respondents had a moderate level of stress (n=91;79.1%), and quite a few but significant 

number of individuals indicated as having high level of perceived stress (n=22; 19.1%). Overall, 

the students’ level of stress is moderate (M=22.52; SD=4.55). 

 Several studies on stress among students that employ the same measure confirm this 

result. For example, in the study of Al Ateeq et.al. (2020), it was found out that 55% of the 

students had moderate stress while 30.2% had high stress. The study of Limcaoco et.al (2020) 

denoted a summation of PSS score of 17.4 which also indicated moderate to high levels of stress. 

Individuals showed substantially higher levels of somatic symptoms, anxiety and insomnia, 

social dysfunction and depression when perceived stress increased. This result confirmed that 

students’ level of stress in the adolescent period increases, and a significantly higher increase is 

the result of the pandemic. 

 Stress response appears to be a powerful predictor of mental health. Somatic symptoms, 

anxiety and insomnia, social dysfunction, and depression may all be linked to an increase in 

perceived stress (Fleshia, et.al., 2020). 



 cognizancejournal.com 

RICHMOND P. ILAO et al, Cognizance Journal of Multidisciplinary Studies, Vol.2, Issue.6, June 2022, pg. 35-61 

(An Open Accessible, Multidisciplinary, Fully Refereed and Peer Reviewed Journal) 

ISSN: 0976-7797 

Impact Factor: 4.843 

 

©2022, Cognizance Journal, cognizancejournal.com, All Rights Reserved                                            54 

There were 80 (69.6%) respondents who had a high level of life satisfaction, while 35 (30.4%) 

respondents had moderate level of life satisfaction. There were no students who had low scores 

of below 85, hence all the students who responded had moderate to high level of life satisfaction. 

Overall mean was M=133.46 (SD=14.69) corresponding to a verbal interpretation of “high”. This 

implies that middle school students generally have a good appraisal about life because they have 

satisfactory relationship with their friends. 

 Life satisfaction is the overall appraisal of a person’s feelings and attitudes at a given 

time and circumstances (Berggren & Bjornskov, 2020). In theory, life satisfaction is not only 

about feeling contented and happy but encompasses a stabler, longer, and of broader scope. This 

particular result has two important implications. First, it contradicts other studies that emphasize 

that people’s life satisfaction in adolescence present a steady downward trend (Wang and Zhang, 

2012; Li and Bian, 2016; Lu et.al., 2019). While this is still inconclusive, it is important to note 

that adolescents – despite the many changes and challenges they experience in this stage can still 

find reasons to be contented, happy, and satisfied with life depending on the resources they have. 

Secondly, the result also highlights and supports other literature in promoting the importance of 

social networks. There is substantive evidence in literature that those with active social 

relationships tend to be more satisfied and happier in their lives. It is because social networks 

affirm an individual’s sense of self by giving them a feeling of belongingness (Amati et al., 

2018), it also impacts mental and physical help thus contributing to a person’s overall well-being 

(Okwaraji et al., 2018), and it is also a resource pool for an individual (Clair et al., 2021). 

The result of the spearman rho analysis showed that self-regulation and stress, as well as 

stress and life satisfaction had no or negligible relationship as reflected in the spearman value of 

  = -.096, and ρ= -.054 respectively. In this case, the null hypothesis is rejected. However, while 

the relationship is insignificant, it is worth noting that the direction of the relationship of these 

two variables is negative, which is consistent with literature and in theory. That means higher 

self-regulation is related to lower stress, and lower stress predicts greater life satisfaction. The 

negligible significance could be due to the limited number of respondents. 

 In the cited theory by Lazarus and Folkman (1987), personal and social resources are 

primary contributing factors that improve a person’s appraisal of stress. In this case, self-

regulation is a personal resource that allows the person to positively view and manage stress. 

According to Lundwall et al (2019), self-regulation has been consistently related to happiness 

and psychological well-being. Further, self-regulated individuals also know how to manage their 

emotions (Shanker, 2013). These students recognize when they are anxious, or angry and 

consider the appropriate emotions to the situations, thus they can have proper appraisal of their 

stressors leading to lower level of stress. 
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 On the result that stress and life satisfaction had weak but significant relationship implies 

that higher stress lowers life satisfaction strengthened the fact that life satisfaction contributes to 

lower stress and vice versa. Specifically, studies have found that higher levels of perceived stress 

were associate with lower levels of satisfaction with life (Yildrim & Alanazi, 2018; Dymecka et 

al., 2022). According to the findings, perceived stress is a strong predictor of life satisfaction 

(Rogowska et al., 2022). Further, stress perception was found to be associated with higher 

symptoms of minor mental illnesses and postnatal depression (Chaaya et al., 2010 in Dymecka et 

al., 2022). 

 Self-regulation and life satisfaction had weak but significant positive relationship as 

indicated in the ρ =.242 with a p value of .009. This means that when students know how to 

regulate or manage their actions and emotions, they also tend to have better life satisfaction. This 

result confirms the study by Dhaliwal (2018) which found a significant positive relationship 

between life satisfaction, academic achievement, and self-regulation. Other studies also showed 

that self-regulation, particularly goal-directed self-regulation links mindfulness and life 

satisfaction. This is consistent with research that shows achieving a significant goal leads to 

increased happiness (Salvi et al., 2019; Rusman, 2019). 

Non-parametric tests of Mann Whitney U and Kruskal Wallis results show that self-

regulation of middle school students’ respondents does not differ when grouped according to sex, 

grade level, and socio-economic status as indicated in the values of U=1.540, H=.542, and 

H=2.893 respectively which have a p-value that is above the .05 level of significance. In this 

case, the null hypothesis is not rejected. This means that the level of self-regulation does not vary 

across sex, grade level, or socio-economic status. 

 This result contradicts previous studies on self-regulation particularly on sex-differences. 

For example, the study of Sanchis, et. al (2020) concluded that girls reported higher scores on 

self-regulation, and that age but not gender had a major effect on scores on regulating emotions 

which is one of the facets of self-regulation. The study of Gwyther and Holland (2012) also 

yielded similar result on adults indicating that women do better in self-regulation than men. 

 In terms of linking self-regulation and socio-economic status, literature is consistent with 

stating that poverty is multifaceted concept that is marked by economic, social, and 

psychological challenges, hence the possibility of poor self-regulation among poorer children. 

However, in the profile of the respondents of the study, very few are considerably poor hence 

this result is inconclusive. 

The result of the non-parametric tests indicate that perceived stress of middle school 

students does not differ when they are grouped according to sex, grade level, and socio-economic 

status which is specifically shown in computed values of U=1326, H=.180, and H=1.803 

respectively that do not meet the acceptable level of significance. As such, this result concludes 
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that perceived stress is the same across sex, grade level, and socioeconomic status, hence the null 

hypothesis is not rejected. 

 Some studies noted sex-difference and stress particularly in adults. For example, AlAteeq 

(2020) concluded that there was a higher level of stress among females in KSA. Further, Babore 

et. al (2020) also found that being female is also a risk factor to stress. 

The results of the non-parametric tests show that the difference in life satisfaction when 

grouped according to sex, grade level, and socio-economic status is not statistically significant 

with all the computed values of U=1603 for sex, H=.800 for grade level, and H=5.671 for socio-

economic status falling above the acceptable level of significance of .05. This study concludes 

that life satisfaction does not differ among these three profile variables and thus the null 

hypothesis is not rejected. 

 Literature presents varied results in terms of sex, age, or socio-economic status 

differences in life satisfaction. A meta-analysis by Chen et al. (2020) revealed that life 

satisfaction remains invariant across gender groups, but Angyang et al. (2020) concluded that 

positive coping, and compassion were significantly higher in males than in females. 

 According to Easterlin (2012) the satisfaction gap between the rich and the poor is not 

significantly different. But other studies denote that having higher income significantly 

contributes to higher life satisfaction (Isaeva & Salahodjaev, 2021; Pittau, Zelli & Gelman, 

2010). Further, data from the World Health Organization as cited by Rudolf (2018) showed that 

salient factors of life satisfaction in adolescents include having more home possessions and 

access to a quiet place to study at home. The latter citations strongly support the result of this 

study on the disparity between low-income and high-income classes in terms of life satisfaction 

and self-regulation. 

 

 

Summary of Findings 

 Among the important findings of this research were: 

1. Middle school students in Ekamai International School had moderate level of self-

regulation, moderate level of perceived stress, and high level of life satisfaction. 

2. There was no or negligible relationship between self-regulation and perceived stress, 

as well as perceived stress and life satisfaction. There was however a weak, positive, 

significant relationship between self-regulation and life satisfaction. 

3. The level of self-regulation, perceived stress, and life satisfaction do not vary when 

students are grouped according to sex, grade level, and socio-economic status. 
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Conclusions 

 Based on the foregoing findings, the following conclusions were drawn: 

1. Respondent middle school students are considerably challenged when it comes to 

self-regulation. They have difficulty controlling their emotions in relation to reacting 

to situations as well as making goal-directed actions. 

2. Respondent middle school students experience moderate level of stress. This is 

somehow alarming as majority fall between moderate to high level. While this study 

cannot underscore whether the pandemic had something to do with their stress 

experience due to a lack of baseline data, it is important to note that even adolescents 

as young as 12 to 14 years old experience significantly rattling, stressful, and even 

angering situations which can be difficult for them to handle. 

3. Contrary to common notion that adolescents tend to have low level of life 

satisfaction, this study shows otherwise. The middle school students of Ekamai 

International School have high level of life satisfaction which means that they are 

satisfied with how their life goes – highest for the area of friends and school, and then 

of family and neighborhood. 

4. Perceived stress had no influence on self-regulation and life satisfaction. But higher 

self-regulation can predict greater life satisfaction. 

5. Sex, grade level, and socio-economic differences are negligible in self-regulation, 

perceived stress, and life satisfaction. 

 

Recommendations 

 In light of the conclusions drawn from the study, the following are hereby recommended:  

1. Students should learn how to be more self-regulated. Teachers are to incorporate the 

teaching of self-regulation in the curriculum. At the same time, parents are to support 

and promote activities in the home for self-regulation. There is never a time too 

young for a child to learn self-regulation. 

2. Part of teaching self-regulation in the classroom and at home is to have a clear-cut 

rules and expectations – students should know what are expected and appropriate for 

them to do, and that consequences follow certain behavior. For example, a time for 

the use of gadget should be set, and that students/children should realize that they 

should not use gadgets as they please. Students must also be taught to make goals and 

be supported on how to achieve their goals. 

3. Chronic stress can lead to exacerbated mental health issues such anxiety or 

depression. With this, it is recommended that psychoeducation be regularly conducted 

to teachers and parents so that they can be able to know signs and symptoms of 
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chronic stress, anxiety, or depression and be able to appropriately address it 

immediately. 

4. Aside from promoting self-regulation and addressing the mental health needs of 

students to achieve life satisfaction, healthy living conditions is also a factor. The 

social conditions in which individuals are in contribute greatly to increasing self-

regulation, managing stress, and maintaining life satisfaction. Therefore, it is 

recommended that the school and the home ensure that the place is conducive for 

learning life skills, and that they are protected from things that will threaten their 

well-being. 
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