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ABSTRACT: 

This literature-based inquiry explores the perspectives of teachers on the implementation of 

instruction under the newly introduced MATATAG Curriculum in the Philippines. As a major 

educational reform, the MATATAG Curriculum aims to decongest the previous K to 12 

frameworks, strengthen foundational learning, and realign instruction with national development 

goals. The review synthesizes existing research and policy literature on curriculum 

implementation, instructional leadership, and teacher readiness. Findings from the literature 

highlight that teachers’ perceptions significantly affect the success of curricular changes, 

especially in relation to their preparedness, access to resources, and supervisory support. 

Moreover, the analysis reveals that while the MATATAG Curriculum is a timely response to 

systemic learning gaps, its implementation is challenged by gaps in teacher training, instructional 

materials, and administrative support. The study underscores the importance of responsive 

leadership, inclusive policymaking, and continuous capacity-building to ensure meaningful 

instructional reform. Based on the literature, recommendations are offered for teachers, school 

administrators, and policymakers to enhance curriculum delivery and instructional supervision 

under the MATATAG framework. 
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INTRODUCTION 

Education systems worldwide continuously undergo reform to meet the demands of a 

rapidly evolving society, workforce, and technology. Globally, countries such as Finland, 

Singapore, and Canada redesign their curricula to focus on competency-based learning, digital 

literacy, and critical thinking skills, ensuring students is equipped for the 21st century 

(Organization for Economic Co-operation and Development (OECD) , 2018). The United 

Nations Educational, Scientific and Cultural Organization (UNESCO, 2015) emphasize that 

curriculum reforms should align with Sustainable Development Goal (SDG) 4, which seeks to 

provide inclusive and equitable quality education for all. The Philippines, like many other 

nations, recognize the need for curriculum enhancement, particularly in response to declining 

student performance in national and international assessments such as the Program for 

International Student Assessment (PISA) by the Organization for Economic Co-operation and 

Development (OECD, 2020). 

 

Countries within Southeast Asia, such as Malaysia, Thailand, and Indonesia, introduce 

curriculum changes to improve student outcomes.  Malaysia implement the Kurikulum Standard 

Sekolah Rendah (KSSR) and Kurikulum Standard Sekolah Menengah (KSSM) to develop higher 

order thinking skills, while Indonesia introduce the Kurikulum Merdeka, focusing on flexible 

learning and competency-based assessment (Ismail et al., 2016). Inspired by these global trends, 

the Philippines initiate a review of its K to 12 curriculums in 2019, which ultimately lead to the 

development of the MATATAG Curriculum, officially launched in August 2023 (Department of 

Education, 2023). 

 

The Philippine education system undergoes multiple curriculum changes throughout its 

history to enhance learning quality. In 1983, the New Elementary School Curriculum (NESC) is 

introduced, followed by the New Secondary Education Curriculum (NSEC) in 1989. The 

Revised Basic Education Curriculum (RBEC) is implemented in 2002, and the most significant 

reform, the K to 12 Basic Education Curriculum, was fully implemented in 2013, extending 

basic education from 10 to 12 years (Department of Education, 2023). In 2019, DepEd conduct a 

thorough review of the K to 12 programs, identifying content overload, poor literacy and 

numeracy skills, and insufficient teacher training as major concerns. As a response, the 

MATATAG Curriculum is developed in 2022 and was launched by the Department of Education 

(DepEd) in August 2023 under Vice President and DepEd Secretary Sara Duterte (Department of 

Education, 2023). 

 

The implementation of this curriculum begins in School Year 2024-2025, initially for 

Kindergarten, Grades 1, 4, and 7, and was expanded in phases until its full adoption in 2027. The 

MATATAG Curriculum aims to resolve issues identified in the K to 12 programs by reducing 

content overload, strengthening foundational literacy and numeracy skills, and equipping 

students with relevant competencies. Its design is anchored on four key commitments: (1) Make 

the curriculum relevant to produce job-ready, responsible, and active citizens; (2) Take steps to 
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accelerate the delivery of basic education facilities and services; (3) Take good care of learners 

by promoting well-being, inclusive education, and a positive learning environment; and (4) Give 

support to teachers to allow them to teach better. One of its major features is the reduction of 

learning areas in the lower grades from seven to five, focusing on Language, Reading and 

Literacy, Mathematics, Makabansa (Values and Social Studies), and Good Manners and Right 

Conduct (GMRC) and Physical Education. The new curriculum also prioritizes student-centered 

and competency-based learning approaches to ensure that students develop mastery of essential 

skills before progressing to more advanced topics (Department of Education, 2023). 

 

Similarly, A Qualitative Exploration on the Perceived Impact of the MATATAG 

Curriculum on Basic Education Teaching in the School Year 2024-2025 (ResearchGate, 2024) 

examine how teachers perceive the curriculum's effects on student learning and classroom 

instruction. Findings indicate that while the curriculum aims to simplify content and enhance 

teaching approaches, many educators struggle with the transition due to a lack of clear 

implementation guidelines. This aligns with the concerns raised in MATATAG Curriculum Roll 

out: Understanding Challenges for Effective Implementation (Rise Journals, 2024), which 

emphasize the importance of structured training, stakeholder involvement, and resource 

allocation in achieving successful curriculum reform. 

 

Despite these challenges, research such as How Can Teachers Embrace Curriculum 

Change: Perceptions on the Implementation of MATATAG Curriculum (Research Gate, 2024) 

provide positive perspectives, noting that teachers who receive adequate training and institutional 

support were more likely to adapt and embrace the changes brought about by the MATATAG 

Curriculum. Additionally, Assessing Teacher Preparedness and Training for the Implementation 

of the MATATAG Curriculum at Calubcob I National High School (Research Gate, 2024) 

emphasize the crucial role of professional development programs in equipping educators with the 

necessary skills and knowledge for effective curriculum delivery. 

 

This study aims to fill the gap by examining teachers’ perspectives on the implementation 

of instruction under the MATATAG Curriculum, focusing on their preparedness, teaching 

challenges, and the effectiveness of the new approach. By gathering insights from teachers, this 

research seeks to contribute to the ongoing discourse on curriculum development, teacher 

professional development, and educational policy reform in the Philippines. Furthermore, the 

study aims to provide recommendations to help strengthen the curriculum's implementation and 

support systems, ensuring that both educators and students benefit from the improvements 

introduced under the MATATAG Curriculum. 
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Review of Related Literature 

The MATATAG Curriculum is designed within the context of several key educational 

theories and the MATATAG Law, which provides a legal framework to support curriculum 

reforms in the Philippines. The MATATAG Law (Republic Act No. 11942), signed into law in 

2022, serves as the foundation for the MATATAG Curriculum's goals, emphasizing a 

comprehensive approach to improving the quality of education in the country. This law mandates 

the alignment of the curriculum with the needs of learners and the current demands of the 

workforce, ensuring that education is both relevant and effective in preparing students for the 

future (Republic Act No. 11942, 2022). 

 

Educational theories such as Urie Bronfenbrenner's Ecological Systems Theory (1979) 

emphasizes the impact of a learner’s environment on their development. This theory suggests 

that a child’s learning is shaped by various environments, including family, school, and the 

broader societal context. Within the MATATAG Curriculum, this highlights the need for an 

education system that considers the diverse influences on students' learning experiences, making 

the curriculum more responsive to these external factors (Bronfenbrenner, 1979). Additionally, 

Lev Vygotsky's Social Constructivism (1978) posits that knowledge is constructed through social 

interactions. In the context of MATATAG, this aligns with the curriculum's emphasis on 

collaborative learning and co-creating knowledge among students, fostering active engagement 

and dialogue (Vygotsky, 1978). 

 

Furthermore, the MATATAG Curriculum integrates Geoffrey Caine and Renate 

Nummela Caine’s Brain-Based Learning Theory (1990), which focuses on aligning teaching 

strategies with how the brain processes and retains information. This ensures that learning 

experiences are cognitive-friendly and optimize students' brain functions (Caine & Caine, 1990). 

The Culture as Meaning-Making Theory by Clifford Geertz (1973) informs the MATATAG 

approach, stressing the importance of cultural context in shaping learning experiences. This 

theory supports the inclusion of culturally relevant content in the curriculum, allowing students 

to connect learning material to their own backgrounds and experiences (Geertz, 1973). 

 

The implementation of the MATATAG Curriculum marks a significant shift in the 

Philippine basic education system, designed to address issues of curriculum overload, low 

learner performance, and irrelevance of some learning competencies. According to the 

Department of Education (2023), the MATATAG Curriculum aims to strengthen foundational 

skills, promote values education, and streamline learning content to allow for more in-depth 

instruction and better retention. This reform was developed in response to national and 

international assessments such as PISA and TIMSS, where Filipino students have consistently 

scored below average. The goal is to make the curriculum more responsive, inclusive, and 

manageable for both teachers and learners. 
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Effective curriculum implementation is often influenced by how well teachers 

understand, accept, and apply new policies in their classrooms. Ornstein and Hunkins (2018) 

emphasize that the success of any curriculum depends largely on its translation into actual 

instructional practices. Teachers are not just implementers; they are curriculum developers and 

decision-makers in their own right. However, curriculum reforms such as MATATAG often 

present challenges in terms of teacher readiness, clarity of instructional materials, and adequacy 

of professional development support. Fullan (2007) warned that without meaningful engagement 

and preparation of teachers, even well-intentioned reforms are likely to fail. This is supported by 

local studies like that of Gonzales and Ramos (2022), which reveal that teachers face difficulties 

when instructional shifts are introduced without clear guidelines and sufficient time for 

adjustment. 

 

Understanding teachers’ perspectives provides valuable insight into how a curriculum is 

truly functioning at the ground level. Their experiences reveal the practicality of curriculum 

guides, the accessibility of instructional resources, and the alignment between teaching strategies 

and student needs. Research by Ocampo and Dizon (2021) highlights that teachers’ feedback 

often reveals gaps not captured in policy documents—such as the need for clearer learning 

competencies or more culturally responsive teaching materials. Preliminary reports on the 

MATATAG pilot implementation (Lopez & Del Rosario, 2024) suggest that while teachers 

appreciate the reduction in competencies, many struggle with adjusting their lesson plans and 

adopting new pedagogies within a short time frame. These experiences are crucial in informing 

how the curriculum can be further improved and supported. 

 

Another critical factor in curriculum implementation is the role of school leadership and 

supervision. Instructional supervision is essential in guiding, mentoring, and supporting teachers, 

especially during transitions such as the shift to the MATATAG Curriculum. Leithwood, Harris, 

and Hopkins (2020) argue that school heads must serve as instructional leaders, capable of 

aligning school goals with classroom practices. In the Philippines, however, Flores and 

Villanueva (2022) found that many school administrators are overwhelmed with administrative 

tasks, limiting their ability to provide consistent instructional support. This points to a pressing 

need to strengthen the supervisory function of school leaders through targeted training and 

adequate resource allocation. Programs such as the School Heads' Development Program 

(SHDP) aim to address this, but more localized and sustained coaching mechanisms are needed. 

 

Despite the significant changes introduced by the MATATAG Curriculum, empirical 

research exploring its classroom-level implementation remains limited. There is a notable gap in 

literature specifically focusing on how teachers perceive the changes in instructional content, 

methods, and learning outcomes. Likewise, the role of supervision in either facilitating or 

hindering curriculum implementation has not been fully explored. By focusing on teachers’ 

perspectives, the present study aims to contribute to this gap by offering evidence-based insights 
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that can inform policy decisions, improve instructional practices, and strengthen administrative 

support structures under the new curriculum framework. 

 

In addition to these theories, the MATATAG Law reinforces the core principles of the 

MATATAG Curriculum, such as the reduction of content overload, enhancement of foundational 

literacy and numeracy skills, and the focus on learner well-being. It also underlines the 

importance of providing adequate support to teachers, ensuring they have the necessary 

resources and professional development to effectively implement the curriculum. The 

MATATAG Law, therefore, not only provides a legal framework but also guides the principles 

that underpin the theoretical approach to the curriculum's design and implementation. This 

combination of educational theories and legislative support ensures that the MATATAG 

Curriculum is designed to promote a more learner-centered, inclusive, and effective education 

system. 

 

METHODOLOGY 

This literature review employed a qualitative, narrative synthesis approach to examine 

existing scholarly works, policy documents, and empirical studies related to the implementation 

of instruction under the MATATAG Curriculum. Relevant literature was gathered from 

academic journals, government publications, and institutional reports published between 2018 

and 2024, with emphasis on studies focusing on curriculum reform, instructional leadership, and 

teacher perspectives in the Philippine context. Sources were selected based on their relevance, 

credibility, and contribution to understanding the role of teachers and school leaders in 

curriculum implementation. Thematic analysis was applied to identify recurring patterns, 

insights, and gaps across the selected references, providing a comprehensive understanding of 

the challenges and implications surrounding the implementation of the MATATAG Curriculum 

in basic education. 

 

 

DISCUSSION 

An integrative analysis of existing literature on curriculum reform, instructional 

leadership, and teacher experience reveals several recurring themes critical to understanding the 

implementation of the MATATAG Curriculum in the Philippine basic education system. Across 

multiple studies, there is consensus that successful curriculum reform requires not only strong 

policy direction but also robust on-the-ground support for teachers, who are the primary 

implementers of instructional change (Fullan, 2007; Ornstein & Hunkins, 2018). The 

MATATAG Curriculum, though well-intentioned and designed to address long-standing issues 

in Philippine education, presents practical challenges during implementation—especially in 

terms of teacher preparation, resource adequacy, and administrative guidance (DepEd, 2023; 

Lopez & Del Rosario, 2024). 
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Findings from both local and international research consistently highlight that teacher 

engagement and perception are central to effective curriculum delivery. Studies such as those by 

Ocampo and Dizon (2021) and Gonzales and Ramos (2022) emphasize that abrupt or poorly 

supported transitions in curriculum often result in confusion, misalignment of instructional 

strategies, and diminished teaching effectiveness. Teachers may support the aims of reforms such 

as the MATATAG Curriculum—particularly the streamlining of learning competencies—but 

without sufficient professional development and clear instructional guidance, these changes may 

be met with passive resistance or inconsistent application. Thus, the literature suggests a critical 

gap between policy expectations and classroom realities. 

 

Moreover, this meta-analysis underscores the indispensable role of school leadership in 

mediating policy implementation. Research by Leithwood et al. (2020) and Flores and 

Villanueva (2022) shows that instructional leadership significantly influences how well teachers 

adjust to and apply new curricula. School leaders serve as bridges between policy and practice, 

yet their capacity is often constrained by heavy administrative loads and lack of focused training. 

The inconsistency in supervisory practices, especially in public schools with limited resources, 

further compounds the challenges of MATATAG implementation. 

 

The review also identifies systemic issues that hinder curriculum reform efforts. Among 

these are limited teacher consultation during curriculum development, uneven access to training, 

and the lack of contextualized instructional materials. As seen in the early assessments of the 

MATATAG Curriculum pilot implementation, teachers report ambiguity in curriculum guides, 

difficulties in realigning teaching materials, and unclear expectations on assessment standards 

(Lopez & Del Rosario, 2024). These factors suggest that while the curriculum aims to address 

learning quality, its delivery is threatened by gaps in administrative preparation and instructional 

supervision. 

 

Overall, the reviewed literature provides a multi-dimensional view of curriculum 

implementation that places teacher perspective at the center. The insights affirm the need for a 

systems-level approach where curriculum planners, school leaders, and instructional supervisors 

work collaboratively to support teachers throughout the implementation process. By surfacing 

these common findings and discrepancies, this meta-analytical discussion reinforces the 

importance of listening to and learning from teachers' experiences—thereby ensuring that 

educational reforms like MATATAG do not remain aspirational but become truly 

transformational in practice. 

 

The literature reviewed highlights crucial implications for teachers as the primary agents 

of curriculum implementation. Across multiple sources, it is evident that successful reform 

depends heavily on teacher readiness, understanding, and acceptance of curriculum changes. 

Therefore, the reviewed literature implies that teachers should be provided with sustained and 

well-structured professional development programs, especially during the rollout of a new 
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curriculum like MATATAG. These programs must go beyond technical orientation and instead 

focus on deepening pedagogical understanding, adapting instructional strategies, and aligning 

assessment methods with the restructured learning competencies. Teachers must also be actively 

involved in curriculum feedback mechanisms to ensure that their classroom experiences inform 

continuous curriculum refinement. 

 

For school administrators and instructional supervisors, the literature underscores their 

pivotal role in supporting teachers through curriculum transitions. The implications for this 

stakeholder group include the need to reframe supervision from a compliance-based model to a 

coaching and mentoring approach. Effective instructional leadership requires school heads to 

conduct regular classroom observations, provide constructive feedback, and facilitate 

professional learning communities through Learning Action Cell (LAC) sessions. Furthermore, 

school leaders must ensure the timely provision of instructional materials and the creation of 

supportive environments where teachers can collaborate, innovate, and share challenges and 

solutions related to MATATAG implementation. 

 

At the policy level, the reviewed literature suggests that curriculum reform must be 

guided by inclusive and evidence-based processes. The MATATAG Curriculum, while designed 

to address systemic gaps in Philippine basic education, must be responsive to implementation 

realities, especially in diverse school contexts. Policymakers are therefore urged to consider the 

implications of teacher feedback, resource availability, and administrative capacity when scaling 

up reforms. Additionally, literature points to the importance of institutionalizing regular 

curriculum reviews, integrating school-level data, and strengthening the linkage between policy 

development and classroom implementation. By addressing these implications, stakeholders can 

work toward a more coherent, sustainable, and teacher-informed approach to educational reform. 

 

The discussion of the reviewed literature emphasizes that while the MATATAG 

Curriculum is a timely response to address learning gaps and curriculum overload in the 

Philippine basic education system, its success heavily depends on the perspectives and 

preparedness of teachers as its primary implementers. Common themes across studies highlight 

the need for clear instructional guidelines, sufficient training, and the availability of context-

appropriate learning resources. Moreover, the role of school administrators in providing 

instructional leadership and supportive supervision is crucial in ensuring that teachers can 

effectively adapt their practices. The literature also underscores the importance of including 

teachers’ feedback in ongoing curriculum evaluation, pointing to systemic gaps in 

implementation support and policy responsiveness. Overall, the discussion affirms that 

sustainable curriculum reform requires coordinated efforts among teachers, school leaders, and 

policymakers. 
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CONCLUSIONS AND RECOMMENDATIONS 

 

Conclusions 

Based on the synthesis of relevant literature, it is evident that the success of curriculum 

reforms such as the MATATAG Curriculum is significantly influenced by how teachers 

perceive, understand, and implement instructional changes in the classroom. While the 

curriculum seeks to address systemic issues in Philippine basic education—such as overcrowded 

learning competencies and weak foundational skills—teachers remain both the primary drivers 

and the most affected stakeholders in its implementation. Their perspectives serve as a vital 

feedback mechanism for assessing the relevance, clarity, and practicality of new instructional 

content and strategies. 

 

The literature also reveals a pressing need to strengthen instructional leadership and 

supervisory practices in schools. Effective school heads play a critical role in guiding teachers 

through curriculum transitions by providing mentorship, facilitating collaboration, and ensuring 

the availability of learning resources. However, inconsistencies in supervisory capacity and 

support structures limit the ability of many schools to fully respond to the demands of the 

MATATAG Curriculum. 

 

Lastly, policy documents and curricular plans must be rooted in ground-level realities. 

Without meaningful consultation with teachers and adequate implementation support, reforms 

may fall short of their intended impact. Therefore, engaging teachers in continuous dialogue, 

offering responsive training, and institutionalizing mechanisms for feedback and revision are 

necessary to sustain the goals of the MATATAG Curriculum. 

 

Recommendations 

1. For Teachers 

Teachers should be provided with ongoing, needs-based professional development 

programs that go beyond orientation. These should include training in differentiated instruction, 

formative assessment, values integration, and contextualized pedagogy based on the 

competencies under the MATATAG Curriculum. Platforms should also be created for teachers 

to share implementation challenges and innovations with peers and curriculum developers. 

 

2. For School Administrators and Instructional Supervisors 

School leaders should enhance their instructional supervision practices by adopting a 

more developmental and mentoring approach. This includes regularly observing classroom 

instruction, conducting post-observation conferences, and organizing Learning Action Cell 

(LAC) sessions specifically focused on MATATAG-related themes. Resource allocation should 

also prioritize access to updated curriculum guides and instructional materials. 
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3. For Policymakers and Curriculum Developers 

The Department of Education should ensure that teachers' voices are included in all 

stages of curriculum review, development, and evaluation. Pilot implementation data, including 

teacher feedback, should be used to fine-tune curriculum content and delivery strategies. Clear 

guidelines, sufficient lead time for changes, and contextualized resources are necessary to 

support uniform and meaningful implementation across regions. 
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