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Abstract: 

This reviews on current literature in inclusive education, focusing on its benefits, challenges, and 

implications for educational practice, administration, and supervision. Inclusive education, 

grounded in principles of equity and the right to education for all, has been shown to improve 

academic performance, social interaction, and emotional well-being among students. It fosters 

innovation among educators through differentiated instruction and adaptive teaching strategies. 

However, significant challenges persist, including inadequate teacher training, limited access to 

instructional resources, large class sizes, and philosophical tensions regarding its universal 

application. These barriers often hinder the successful implementation of inclusive policies in 

real classroom settings. From an administrative and supervisory perspective, the literature 

emphasizes the need for transformational leadership that prioritizes inclusive values, ongoing 

professional development, and collaborative practices. School leaders play a crucial role in 

shaping inclusive school cultures, allocating resources strategically, and supporting teacher 

capacity. The study concludes that while inclusive education holds substantial promise, its 

success relies on systemic support, informed leadership, and a sustained commitment to equity. 

Bridging the gap between policy and practice requires integrated efforts from teachers, school 

leaders, and policy-makers to ensure that inclusive education becomes an operational reality 

across all levels of the education system. 
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Introduction 

                In the context of mainstream education, classroom management remains a critical 

factor influencing student achievement, teacher effectiveness, and overall school climate (Edmer 

Traya & Evelyn Lopez 2023) Mainstream classrooms are typically diverse, containing students 

with varied learning needs, cultural backgrounds, and behavioral tendencies. This diversity 

requires teachers to adopt a range of management strategies that promote a positive learning 

environment, ensure active engagement, and minimize disruptions. The ability of a teacher to 

maintain order while fostering inclusivity and motivation is essential to creating a supportive 

atmosphere where all students can thrive.  

 

             A wide range of empirical literature has been, written about inclusive education, 

(Makhalemele, Payne-Van Staden & Masunungure 2021) but there is a paucity of literature on 

how learners with learning disabilities are supported in mainstream classrooms to receive both 

equitable and quality education. Before the introduction of inclusive education, learning and 

teaching were largely teacher-centered pedagogies that include everyone, and not some, and at 

the same time being able to address the unique needs, differences, interest and abilities of all 

learners. 

 Learners with special needs, including those with physical, cognitive, or emotional disabilities, 

require tailored support to thrive in educational environments. Educators may struggle to identify 

and implement these strategies due to diverse needs of these learners. Despite these challenges, 

there’s global push to integrate learners with special needs into mainstream education, ensuring 

their equal access to quality education (UNESCO,2020; Florian,2014) 

 

             In recent years, the concept of mainstreaming in education has gained significant 

attention as schools aim to create more inclusive environments. Mainstreaming involves 

integrating students with diverse learning needs, including those with disabilities or special 

educational requirements, into regular classroom settings. This inclusive approach promotes 

equal access to education and social interaction among all students. However, it also presents 

unique challenges for teachers who must effectively address a wide range of learning styles, 

abilities, and behavioral issues within a single classroom. 

 

              The inclusion of learners with special needs in regular classrooms has become a 

significant educational reform across the globe, aiming to provide equitable learning 

opportunities for all students, regardless of their abilities or challenges. It helps people living 

with disabilities and people without any disabilities to have equal access to educational material, 

resources, and training without any discrimination, Sijuola & Davidova, (2022). Therefore, 

international advocates and governments have made conscious efforts to achieve inclusive 

education. However, the implementation of inclusive education and its related policies is 

difficult, especially in developing countries. The lofty inclusive education is challenging and 

almost impossible to achieve. It is obvious that these countries are lagging behind in the 

achievement of inclusive education due to a wide range of challenges, Sijuola & Davidova, 
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(2022), further elaborated. Inclusive education has grown over the years in popularity among 

nations, developing and developed nations, and international organizations. 

 

Michael (2022) emphasizes the teachers' level of knowledge and attitudes towards the 

inclusion of children with special education needs in regular classrooms. Teacher’s attitude and 

levels of knowledge about inclusion and teaching children with special needs have become a 

sensitive issue over the past decades. The fact that a majority of teacher demonstrate limited 

knowledge and understanding of children with special educational needs, and thus have more 

negative attitudes towards teaching these children in mainstream classrooms, may significantly 

influence the quality of life and academic success of these children in schools. Roldan et al. 

(2021) found that inclusive education not only benefits the most vulnerable students (such 

learners with special needs) but can also benefits the all students when interactions and dialogue 

are promoted in context of diversity. It is worth requesting to develop inclusive education 

guidelines on how children placed in special units will be moved into mainstream classes for set 

periods or permanently as appropriate. In addition, it should be explicitly stated in the guidelines, 

within the child’s education plan, how each child, in accordance with their learning needs and 

abilities, will access learning opportunities in the special units and inclusive classes in the school. 

David (2023) reviews of the research on the cooperation between Regular teacher and Special 

Educators in the works with students in need of special support. Ying (2021) assesses the 

Regular Education Teachers Perception of the Holistic Development of students with Special 

Educational needs in Inclusive Education. Teachers’ beliefs are importantly linked to teacher’s 

classroom actions and ultimately, to students’ achievement. Although much is known about 

teacher beliefs about how children learn mathematics and mathematic instruction, there is little 

known about special teachers’ belief. Avramidis, E., & Norwich, B. (2002) focuses on attitudes 

toward inclusion in educational settings. Nahdiyah U., & Imron, A. (2022) talks about the 

management of education for students with special needs in Regular Elementary School. 

 

Teachers play a critical role in the success of mainstream education, particularly in 

inclusive learning environments. Their ability to manage diverse classrooms and implement 

effective strategies directly affects student engagement, academic performance, and classroom 

dynamics. According to Florian and Black-Hawkins (2011), inclusive pedagogy demands a shift 

from seeing diversity as a challenge to recognizing it as an opportunity for enriching learning 

experiences. Tomlinson (2014) further emphasizes that differentiated instruction, when 

effectively applied, can meet the varying readiness levels, interests, and learning profiles of 

students within one classroom. 

 

Globally, the push for inclusive education is rooted in international commitments such as 

the United Nations Sustainable Development Goal 4 (Quality Education) and the Salamanca 

Statement on Inclusive Education. These frameworks advocate for accessible, equitable, and 

quality education for all learners, regardless of physical, intellectual, social, emotional, linguistic, 

or other conditions (UNESCO, 1994; United Nations, 2015). As a signatory to these frameworks, 
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the Philippines has responded through policy reforms spearheaded by the Department of 

Education (DepEd). Notable among these is DepEd Order No. 72, s. 2009, which formally 

institutionalizes inclusive education and encourages the integration of learners with diverse 

needs into mainstream classrooms. 

 

The implementation of the K to 12 Basic Education Program further reinforces this 

mandate by encouraging holistic development and inclusivity in classroom practices. 

Consequently, Filipino teachers are increasingly faced with the challenge of handling classes that 

comprise students with a wide range of academic capabilities, behavioral tendencies, cultural 

backgrounds, and learning needs. Bernardo and Mendoza (2018) noted that these diverse 

classroom compositions require teachers to continuously adapt their strategies to sustain 

effective learning environments. 

 

To address these challenges, teachers employ a range of instructional and behavioral 

strategies. These include differentiated instruction, peer tutoring, the use of visual aids, 

multilingual approaches such as Mother Tongue-Based Multilingual Education (MTB-MLE), 

and positive behavioral interventions (Llego, 2020). The effectiveness of these strategies often 

depends on contextual factors such as the availability of instructional resources, access to teacher 

training, support from school leadership, and the involvement of parents and the community 

(Dizon, 2021). In public schools, especially those in rural areas, teachers often contend with 

large class sizes and limited access to SPED (Special Education) professionals, making inclusive 

teaching even more challenging. 

Despite these efforts, gaps remain in professional preparation and support for inclusive 

education. Dizon (2021) highlights that many teachers receive limited formal training on 

managing diverse learners, resulting in feelings of inadequacy and stress. This concern is 

particularly pronounced in schools where learners with disabilities are fully integrated into 

regular classes without corresponding increases in resources or training. 

 

A relevant example can be found in Loo Elementary School in Buguias, Benguet, which 

has embraced inclusive education by integrating 22 special children across different grade levels. 

While this initiative promotes social integration and aligns with DepEd policy, it presents 

practical difficulties for classroom teachers. Managing mainstream classes that include students 

with learning disabilities, developmental delays, or behavioral challenges has led to classroom 

disruptions, decreased instructional time, and elevated teacher stress levels. These difficulties 

underscore the need to identify effective classroom management strategies that can maintain a 

positive, inclusive, and productive learning environment. 

 

In light of these challenges, it is crucial to examine how Filipino teachers manage 

mainstream classrooms and what strategies they find most effective. The present study aims to 

explore these strategies specifically in the context of Buguias, Benguet. By focusing on regular 

classroom teachers as key informants, this research intends to provide valuable insights that can 
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inform policy formulation, educational interventions, and professional development programs. 

Ultimately, the findings are expected to contribute to the enhancement of inclusive education in 

the Philippines by equipping teachers, parents, and school administrators with knowledge and 

tools to better support all learners. 

 

Review of Related Literature 

        This section presents the relevant theories, concepts, and descriptions that provide support 

to the study Strategies of Teachers in managing mainstream classes. The Strategies of teachers in 

managing the mainstream classes from various factors, including theoretical gaps between 

inclusive practices and real-world classroom dynamics, limited training, lack of resources, and 

the complexity of differentiating instruction for a diverse group of students. While several 

educational theories offer guidance, translating these theories into practice in a classroom with 

learners of varying abilities is challenging. Addressing these strategies requires systemic support, 

professional development, and collaboration with special education professionals, along with 

policies that promote inclusive and resource-rich educational environments. Aligns with the 

study's objective of gaining a profound understanding of teachers' perceptions and behaviors 

within their natural instructional contexts. 

 

In accordance with the Philippine Constitutions mandate to safeguard and advance the 

right to quality education for all citizens Republic Act 7277, the Magna Carta for Persons with 

Disability and Presidential Decree No. 603, the Child and Youth Welfare Code, reinforce this 

provision (DepEd Order No. 2021.UNESCO,20011. In line with this commitment, the 

Department of Education (DepEd)has introduced and enforced various policies, DepEd Order 

No.03, issued in 2018, establishes the Basic Education Enrolment Policy to ensure fair access to 

education. Meanwhile, DepEd Order No. 72,from 2009,promotes Inclusive Education as 

Strategy to increase Participation Rate of Children, aiming to cater to all learners, including those 

assessed and observed with disabilities or at risk, requiring special education services (DepEd 

Order No. 03,2018;DepEd Order No.72,2009)Furthermore, DepEd Order No. 44,issued in 

2021,delineated the overall direction for the Special Education Program guaranteeing 

educational services to learners with disabilities across both public and private basic educational 

institutions (DepEd Order No. 44,2021). 

 

The DepEd ORDER No. 044, s.2021 which is the policy Guidelines on the provision of 

educational programs and services for learners with disabilities in the K to 12 Basic Education 

Program. This policy aims to provide an overall direction and guidance in the organization, 

management, and implementation of appropriate and relevant programs, services, and other 

educational interventions, at the different levels of governance in the Department, for learners 

with disabilities regardless of their gender, race, culture, ethnicity, religion, and economic status. 

This anchored on the Inclusive Education Policy Framework for Basic Education under Annex 

No.5 of D.0 No.21, s. 2019 which provides an overall framework for the implementation of 

programs that promote inclusive education, such as but limited to Madrasan Education, 
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Indigenous Peoples Education, Special Education, Alternative Learning System, and the special 

curricular programs. Hence, all children and youth with disabilities covered by basic education, 

including but not limited to Muslim, indigenous peoples, out-of-school children and youth, 

children in situations of armed conflict, children in street situations, children in conflict with the 

Law, and children in special cases are covered in these policy guidelines, Further, this policy 

shall be an instrument in the realization of the Departments commitment in ensuring the 

inclusiveness of the basic education program. While the policy on the Special Education 

Program Delineates referral and placement options for learners with disabilities, addressing 

challenges in screening and identifying at-risk children and those with disabilities is paramount. 

Barriers such as prejudices negative social attitudes, stigmatization, and the hidden nature of 

some disabilities impede parents from sending their children to school. Moreover, the low 

enrolment of children risk and those with disabilities in schools can be attributed to the scarcity 

of available medical diagnostic documentation or referrals from medical or allied health 

specialist (UNESCO,2001). 

 

The comply with the provision outlined in DepEd Order No. 6, issued in 2006, which 

mandates that learners with special needs may be admitted at any time during the year of 

circumstances necessitate policies and guidelines for Special Education at the secondary level are 

strictly adhered to (DepEd Order No. 6,2006). Echoing the UN Convention on the Rights of 

Persons with Disabilities (UNCRPD). DepEd acknowledges that disability is an evolving 

concept. ‘Aligned with the UNCRPD, DepEd recognizes that persons with disabilities 

encompass those with long-term physical, mental, intellectual, or sensory impairments, hindered 

in their full participation in society due to various barriers (UNCRPD,2006). 

 

This policy furnishes guidance to each governance level and public schools in executing 

Child Find to ensure that children aged 5 to 18, as per DepEd Order No.044 issued in 2021, 

diagnosed with disabilities or observed to have developmental delays necessitating special 

education and related services, are enrolled in educational programs under the K to 12 Basic 

Education Program (DepEd Order No.044,2021)The Policy encompasses raising awareness, 

locating, screening, and subsequently endorsing learners diagnosed with disabilities or those with 

developmental delays for enrolment in public schools. 

 

The positive behaviour support (PBS) framework, developed by Horner and Sugai 

(1980s), offers a promising foundation for proactive and relationship-centered approaches. 

Evidence suggests the effectiveness of strategies like applied behavior analysis, personalized 

behavior plans, environmental adjustments, and positive reinforcement (Zajda,2023; Alam et 

al.2022; Farooqui et al,2023). In response to the articles (posits that individuals’ beliefs in their 

capabilities to execute tasks affect their motivation and performance. Teachers with low self-

efficacy may feel less confident in managing diverse learners with special needs, which can lead 

to challenges in classroom management, instructional planning, and emotional resilience. The 
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concept of self -efficacy helps explain why some teachers may struggle with inclusive education 

due to a lack of confidence in their abilities to teach students with varying needs. 

 

The social learning theory of McLeod, (2016). This social learning theory is the idea that 

children learn from observing others. Social learning theory emphasizes leaning through 

observation and imitation of others. It also stresses the role of self-regulation and self -efficacy in 

motivating learners. Teachers may find in difficult to ensure that students with special needs can 

observe and model behaviors from their peers effectively. Moreover, these students may struggle 

with self-regulation and may need explicit teaching of social and emotional skills, which can 

place a significant demand on teacher’s time and resources. Teachers have found that social 

modeling and examples are very powerful tool in education. If children see positive 

consequences from action, they are likely to do that action themselves. And if they see negative 

consequences, they are likely to avoid those behaviors. Unique, novel and different situations 

often catch students’ attention and can stand out to them. If students see other students paying 

attention, they are more likely to pay attention. So, teachers utilize reward systems and 

punishments to help students learn from the examples of others. Social learning theory also has a 

great root in encouraging self -efficacy by using constructive feedback, McLeod, (2016, 

February 05) further elaborated. Students who get positive reinforcement have more confidence 

in themselves and their abilities. This stands out in their mind an they went to repeat this 

behavior. Inclusive education theory emphasizes the importance of integrating students with 

special needs into regular classrooms. The core idea is that all students, regardless of their 

abilities, should have access to the same educational opportunities. This theory underpins the 

belief that inclusion promotes social interaction, reduces stigma, and improves learning 

outcomes for both students with special needs and their typically developing peers.  

 

This study is based on the philosophical ideas presented by Bryant (1985) as cited by 

Nickerson, (2022) on positivism theory. It is a philosophy which holds that knowledge is proved 

through actual experiment. So, as a researcher she agrees that, knowledge is proved through 

actual experiment. So as a researcher she agrees that, knowledge is the absolute truth, which 

teachers and students should learn it through appropriate instructional methods. Similarly, in the 

inclusive education, there are some theories that demonstrate rational instructional methods and 

provide helps to teachers and learner. In order to achieve inclusive education and address the 

issue of the learners with learning disabilities, teachers need to find various instructional methods 

to integrate normal students and students with learning disabilities in an inclusive environment, 

Nickerson, (2022) added in her study. 

 

Moreover, the study is also anchored on the ideas of Inclusion Theory by Hernández-

Torrano, Somerton, and Helmer (2020).It advocates for the integration of learners with special 

needs into mainstream education. It emphasizes the importance of providing equitable learning 

opportunities for all students, regardless of their abilities. Regular teachers often face challenges 



 cognizancejournal.com 

BASILICA W. GAEWEN, Cognizance Journal of Multidisciplinary Studies, Vol.5, Issue.6, June 2025, pg. 197-208 

(An Open Accessible, Multidisciplinary, Fully Refereed and Peer Reviewed Journal) 

ISSN: 0976-7797 

Impact Factor: 5.183 

Index Copernicus Value (ICV) = 77.57 

 

©2025, Cognizance Journal, ZAIN Publications, Fridhemsgatan 62, 112 46, Stockholm, Sweden, All Rights Reserved                         204 

in creating an inclusive classroom environment where both learners with special needs and 

neurotypical students can thrive.  

 

The conceptual framework provides a model to understand the relationship between key 

concepts involved in the strategies of teachers in managing the mainstream classes. This 

framework incorporates the following key variables:(1) The level of competence of the teachers 

in managing learners with special needs. (2) The level of awareness of the teachers on the 

benefits of Inclusive Education. (3) The level of applicability of the strategies of teachers in 

managing mainstream classes. 

 

        This framework aims to provide a deeper understanding of the strategies of teacher in 

managing the mainstream. These frameworks will guide the exploration of factors such as 

training, support, resources and emotional well-being, all of which are critical in shaping 

teachers experiences in inclusive classrooms. The purpose of this research is to capture the 

feelings, opinions, and concerns of teachers regarding the inclusion of learners with special 

needs in standard schools and to what extent they differ from each other. Also, to determine the 

role of demographic data regarding the formation of teachers’ attitudes and perceptions regarding 

the inclusion of learners with special needs in regular classes. In addition, through this research, 

information is given about the difficulties and the main obstacles in the implementation of 

integration. 

 

The present research, through the collection and analysis of the results, expanded the 

existing knowledge regarding the opinions of regular teachers regarding the inclusion of children 

with special needs in the context of the regular school. The research results of this particular 

research could be food for thought for regular teachers regarding their role and their views 

regarding the inclusion of learners with special needs in regular schools. Whereas, the 

conclusions of this research can be the trigger for further research on the inclusion of learners 

with special needs. 

 

METHODOLOGY 

This study utilized a qualitative meta-analysis approach to examine existing literature on 

inclusive education, focusing on its benefits, challenges, and implications for teaching, 

administration, and supervision. Peer-reviewed journals, academic books, and credible sources 

from databases such as ERIC, Google Scholar, and Scopus were reviewed. Studies published 

between 2006 and 2023 that addressed inclusive practices in both basic and higher education 

were selected based on relevance, quality, and thematic focus. The analysis involved coding and 

synthesizing findings from these sources to identify recurring themes related to teacher training, 

student outcomes, systemic barriers, and leadership strategies. Thematic analysis allowed for the 

integration of varied perspectives and evidence to form a comprehensive understanding of how 

inclusive education functions in practice and what conditions support or hinder its effectiveness. 
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Since the research involved only publicly available documents, no ethical clearance was 

required, though proper citation and academic integrity were strictly observed. 

 

DISCUSSIONS 

Inclusive education has become a key principle in educational reform across the globe, 

driven by the commitment to equitable and quality education for all learners. Rooted in 

international frameworks such as the United Nations Convention on the Rights of Persons with 

Disabilities and the Sustainable Development Goals, particularly SDG 4 (Quality Education), 

inclusive education advocates for the full participation of learners with diverse needs in 

mainstream settings (Byrne, 2022; Brussino, 2021). Scholars like Ainscow (2020) emphasize 

that inclusion is not merely about placement but about transforming teaching and learning to 

ensure that all students—regardless of ability, background, or circumstance—can thrive. 

The benefits of inclusive education are widely documented. Research suggests that 

inclusive teaching practices enhance students’ academic performance, self-esteem, and sense of 

belonging. Alnahdi, Lindner, and Schwab (2022) found that students perceived greater emotional 

and academic inclusion when teachers effectively implemented inclusive strategies. Francisco, 

Hartman, and Wang (2020) argued that inclusive classrooms promote peer support and social 

interaction, which benefits both learners with disabilities and their typically developing peers. 

Furthermore, inclusive education compels teachers to innovate. Johnson and Brown (2020) 

highlight how differentiated instruction and the use of adaptive teaching tools enable educators 

to better address individual learning needs. Aldabas (2021) adds that inclusive settings motivate 

teachers to use augmentative and alternative communication strategies, particularly with students 

who have multiple disabilities, enhancing overall instructional effectiveness. 

From a values standpoint, inclusive education aligns with the human rights framework by 

recognizing every child's right to participate meaningfully in education. It fosters empathy, 

respect for diversity, and social responsibility—qualities essential in democratic societies 

(Hornby, 2012). Moreover, it prepares all students to live and work in inclusive communities, 

making it both an educational and societal imperative. 

Despite these advantages, challenges remain that hinder the full realization of inclusion. 

One significant concern is the inadequate preparation of teachers to manage diverse classrooms. 

Bas (2022) notes that teacher efficacy is directly affected by their professional development 

experiences. Many teachers feel unprepared or under-resourced, particularly when dealing with 

students with specific disabilities, such as hearing impairments (Cagalitan, Delfin, & Malicay, 

2023). This gap is often compounded by limited access to training in inclusive pedagogies and 

support tools. 

Structural limitations within the education system further complicate inclusive efforts. 

Large class sizes, insufficient instructional materials, and rigid, test-driven curricula are 

commonly cited barriers (Brussino, 2021). Banks and McCoy (2017) argue that in some 

contexts, the rapid expansion of special education services under the banner of inclusion risks 

diluting its intent, especially when not accompanied by systemic reforms. Moreover, 

philosophical debates persist over the presumed universality of inclusion. Cigman (2007) 
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challenges the notion that inclusion is always appropriate, suggesting that a more flexible model 

may better serve certain learners' individual needs. 

These issues carry important implications for educational practice. Teachers must be 

supported not only through pre-service training but also through ongoing professional 

development that emphasizes inclusive strategies, classroom management, and culturally 

responsive teaching (Al-Hamad et al., 2023). Schools should adopt flexible curricula and 

assessment practices to accommodate a wide range of learners (Jones & Brown, 2019). 

Promoting collaboration among general and special education teachers is also essential in 

achieving meaningful inclusion. 

From an administrative and supervisory perspective, inclusion calls for a paradigm shift 

in leadership. School leaders play a vital role in fostering a culture that values diversity and 

equity. This involves aligning school policies with inclusive goals, ensuring the availability of 

resources, and creating support systems that enable teachers to practice inclusivity effectively 

(Ainscow, Booth, & Dyson, 2006). Supervisors must transition from traditional evaluation 

methods to more developmental models focused on mentorship, coaching, and reflective practice 

(Guskey, 2000; Hobson & Townsend, 2010). Educational leaders must also engage in policy 

advocacy to address structural inequities and to sustain long-term support for inclusive practices. 

In summary, the literature confirms that inclusive education holds transformative 

potential for both students and schools. While its benefits in promoting learning, equity, and 

social development are clear, its success depends on comprehensive teacher training, systemic 

support, and strong administrative leadership. The commitment to inclusion must extend beyond 

rhetoric to practical, sustained efforts that reimagine teaching, learning, and school governance 

to truly serve all learners. 

 

Conclusions 

Inclusive education, as reflected in the reviewed literature, is both a necessary and 

transformative approach that aligns with global goals of equity, social justice, and quality 

education. It fosters academic, social, and emotional development among all learners and 

encourages innovation and reflection among educators. Teachers who are adequately trained and 

supported report more effective implementation of inclusive practices, leading to improved 

student outcomes and stronger classroom communities. 

However, despite its benefits, inclusive education is challenged by systemic limitations 

such as inadequate teacher preparation, lack of resources, large class sizes, and philosophical 

disagreements about its applicability in all contexts. These challenges highlight the gap between 

inclusive education as a policy ideal and its implementation in actual classroom settings. The 

effectiveness of inclusion thus depends on the commitment of education systems to provide 

continuous teacher development, restructured learning environments, and supportive leadership 

frameworks. 

In the context of educational administration and supervision, inclusive education 

necessitates a shift from compliance-driven oversight to developmental leadership. School 

leaders must act as facilitators of inclusive culture by advocating for policies that promote 
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equity, empowering teachers through coaching and collaboration, and ensuring that schools are 

equipped to respond to diverse learner needs. 

 

 

Recommendations 

To advance inclusive education and ensure its successful implementation, the following 

recommendations are proposed: 

 

1. Strengthen Teacher Training and Professional Development. Educational institutions and 

policy-makers should design and deliver comprehensive training programs on inclusive 

pedagogies, differentiated instruction, and classroom management. These programs must be 

accessible at both the pre-service and in-service levels to continuously build teacher capacity. 

 

2. Enhance School Leadership for Inclusion. School administrators and supervisors should adopt 

transformational and instructional leadership approaches that support inclusive values. This 

includes fostering collaborative practices, providing mentoring opportunities, and recognizing 

inclusive teaching efforts in performance evaluations. 

 

3. Ensure Adequate Resources and Support Systems. Inclusive education requires well-

resourced classrooms, access to learning support aides, and appropriate teaching materials. 

Governments and school systems should prioritize budget allocations that address these needs 

and reduce teacher workload in inclusive settings. 

 

4. Promote Collaborative Practice. Encourage teamwork between general education teachers, 

special education professionals, school psychologists, and other stakeholders. Collaborative 

teaching models and peer consultation can enhance the quality of support provided to diverse 

learners. 

 

5. Develop Inclusive Policies at the School Level. Schools should institutionalize inclusive 

education through localized policies and guidelines that reflect their unique contexts. School 

improvement plans should explicitly include inclusion goals, strategies for implementation, and 

mechanisms for evaluation. 

 

6. Integrate Inclusive Practices in Supervision and Evaluation. Supervision frameworks must 

be reoriented to support rather than merely assess teachers. Supervisors should focus on 

coaching, feedback, and reflective dialogue to help teachers improve inclusive teaching 

practices. 

 

7. Foster a Culture of Inclusion in the School Community. Schools must engage parents, 

students, and communities in promoting inclusion. Campaigns, dialogues, and school-wide 

programs can build shared understanding and commitment to inclusive values. 
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