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Abstract: Schools today are expected not only to improve academic achievement but also to develop 

learners who can lead, collaborate, and contribute meaningfully to society. Within the field of educational 

leadership, classrooms are increasingly viewed as training grounds for future leaders. This literature 

review explores how structured classroom activities help nurture leadership and teamwork skills among 

students. Rather than focusing on traditional lecture-based instruction, the review examines research on 

intentionally designed collaborative practices such as cooperative learning groups, project-based tasks, 

peer facilitation, and guided problem-solving activities. Across studies in basic and higher education, 

findings consistently show that when classroom activities are clearly organized—with defined roles, 

shared goals, and teacher guidance—students demonstrate stronger communication skills, greater 
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responsibility, improved confidence, and better conflict management. Structured collaboration also 

encourages participation from diverse learners and helps create inclusive learning environments, a key 

concern in educational leadership. Importantly, the review highlights the role of teachers as instructional 

leaders who design learning environments that promote shared leadership among students. However, the 

literature also reveals challenges, including uneven participation, limited teacher preparation for 

facilitating group dynamics, and difficulties in assessing leadership growth. Overall, the review affirms 

that structured classroom activities serve as practical leadership development tools within schools. 

Strengthening teacher capacity and embedding collaborative structures into daily instruction are 

essential steps toward empowering learners and unlocking their leadership potential. 

 

Keywords: educational leadership, classroom leadership, teamwork, collaborative learning, student 

empowerment, instructional leadership 

 

Introduction 
In today’s educational landscape, teaching is no longer just about delivering lessons or 

covering textbooks. Educators increasingly recognize that students need more than academic 

knowledge; they require skills such as teamwork, leadership, self-discipline, communication, and 

problem-solving. These are commonly referred to as social and emotional competencies, and research 

shows that they are critical for students’ academic success and overall well-being (Budiansyah et al., 

2025; Springer, 2025). Integrating these skills into everyday classroom activities has become a key 

component of modern curriculum and instruction. 

One way teachers support these competencies is by creating structured, collaborative learning 

experiences. Activities such as rehearsals, task transitions, and group projects allow students to 

practice following directions, managing their time, cooperating with peers, and taking on leadership 

roles. Studies show that such structured routines improve student engagement, self-regulation, and 

peer interaction, all of which are essential for both learning and personal growth (Budiansyah et al., 

2025; Madulara et al., 2025). These experiences also help students develop confidence and a sense of 

responsibility when they lead or assist their peers in group tasks (Gürbüz & Özkul, 2026). 

Research also emphasizes the critical role of teachers in supporting these outcomes. By 

providing clear instructions, visual cues, and well-organized lessons, educators create an environment 

where students can safely take risks, practice leadership, and learn from their mistakes. Teachers who 

model supportive and structured classroom practices foster an atmosphere that encourages 

collaboration, persistence, and effort-based growth — also known as a growth mindset (Springer, 

2025). When students are encouraged to focus on effort rather than perfection, they are more likely to 

explore, take risks, and persevere through challenges, which benefits both learning and personal 

development.  

Hence when teachers make use of structured classroom activities that include rehearsals, 

guided task transitions, collaborative group work, and peer-supported routines, these will create 

opportunities for students to practice leadership and teamwork in authentic learning contexts. 

Research indicates that these collaborative learning strategies foster stronger classroom participation, 

promote constructive peer interaction, and help students build communication and self-regulation 

skills (T. Saroya & G. A. Buck, 2025). These strategies are increasingly seen as aligned with 

21st-century educational goals that emphasize not just what students learn, but how they learn 

together and solve problems in shared environments. 

Teachers play a central role in facilitating these structured activities. Clear classroom routines, 

organized transitions, and intentional instructional scaffolding help students navigate tasks while 

practicing cooperation and leadership. Evidence from large policy reviews underscores the importance 

of nurturing a supportive classroom climate and building positive teacher-student and student-student 

relationships as foundations for effective social-emotional development (OECD, 2025). When 

teachers explicitly integrate structured activities that promote interaction and mutual support, students 
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are more likely to engage meaningfully with content and with one another, contributing to deeper 

learning and stronger social competencies. 

Despite these insights, there remain gaps in research regarding how these practices are 

implemented within actual classroom instruction, particularly in contexts where curriculum goals 

must be balanced with socio-emotional learning. While previous studies have examined the benefits 

of SEL programs and leadership development among students, few have focused on how day-to-day 

instructional strategies—like rehearsals, peer collaboration, and structured task transitions—can 

actively foster leadership, teamwork, and self-discipline. Moreover, research is limited on how these 

strategies interact with teacher planning, classroom management, and curriculum objectives to 

produce meaningful learning outcomes (Basister et al., 2025; Madulara et al., 2025). 

Addressing these gaps is important because curriculum is more than content delivery; it is a 

framework for developing the whole student. Understanding how instructional practices can 

simultaneously support academic learning and social-emotional growth can inform teacher training, 

lesson planning, and educational policy. By examining these processes, educators can design 

classrooms that foster collaboration, leadership, and self-regulation while achieving curriculum goals. 

 

REVIEW OF RELATED LITERATURE 
This literature review is underpinned by the following theoretical frameworks relevant to the 

study. Social Constructivism posits that learning is inherently social and that individuals construct 

understanding through interaction with others in meaningful contexts. Vygotsky argued that cognitive 

development is mediated by social dialogue, cultural tools, and collaborative engagement within the 

learner’s zone of proximal development (Vygotsky, 1978). In structured classroom activities, students 

engage in purposeful collaboration—sharing perspectives, negotiating meaning, and co-constructing 

solutions. These interactions embody social constructivist principles and provide natural opportunities 

for students to develop leadership behaviors (e.g., facilitating discussion, guiding peers) and 

teamwork competencies (e.g., communication, mutual support). This theory underpins the present 

study’s assumption that structured collaborative practices help cultivate leadership and teamwork by 

situating learning within socially mediated contexts. Cooperative Learning Theory emphasizes 

intentionally structured group work, wherein learners are organized into teams with positive 

interdependence, individual accountability, promotive interaction, and social skill development. 

Empirical research on cooperative learning shows that structured group strategies enhance 

engagement, peer relationships, and learning outcomes across diverse educational settings (Gillies, 

2023; Zach, 2023)). In blended and digital learning environments, cooperative tasks have been found 

to broaden student perspectives and reinforce peer relationships, demonstrating the continued 

relevance of structured interdependence to meaningful collaboration and engagement. Experiential 

Learning Theory (ELT) asserts that learning occurs through a cyclical process of concrete experience, 

reflective observation, abstract conceptualization, and active experimentation (Kolb, 1984). ELT 

highlights the importance of engaging learners in concrete tasks followed by structured reflection and 

application of insights. Recent systematic reviews indicate that Kolb’s learning cycle remains widely 

applied in educational research to promote deeper engagement and outcomes through intentional 

instructional design. Structured classroom activities—such as project-based tasks, case analyses, and 

collaborative reflections—align with Kolb’s cycle by enabling students to actively engage in 

meaningful tasks, reflect on group processes, and refine approaches. These processes support the 

development of interpersonal competencies, critical thinking, and situational leadership within group 

settings, aligning closely with the present study’s focus on leadership and teamwork development. 
Transformational Leadership Theory describes how leaders inspire and motivate others toward shared 

goals by fostering intellectual stimulation, individualized support, and collective purpose. Although 

traditionally associated with organizational leadership, recent research confirms the relevance of 

transformational leadership practices in educational contexts. For instance, studies reveal that 
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transformational leadership enhances goal interdependence and collective efficacy in teacher teams, 

contributing to more effective information sharing and collaborative engagement, Pebriana, et al. 

(2025).  In classroom contexts, transformational leadership principles manifest when teachers design 

structured activities that encourage student initiative, shared responsibility, and engagement in 

higher-order thinking. Such facilitation supports the emergence of leadership behaviors among 

learners, reinforcing leadership development and collaborative competencies. 

Distributed Leadership Theory posits that leadership functions emerge through collaborative 

interaction among multiple actors rather than residing solely in formal leaders. This theoretical 

perspective is increasingly recognized in educational research as schools and learning environments 

adopt collaborative processes that empower distributed agency among teachers and students. Recent 

studies show that distributed leadership practices positively relate to teacher commitment and student 

engagement, suggesting that when leadership roles are shared broadly, participants exhibit greater 

involvement and responsibility within learning communities.  

Within structured classroom activities, distributed leadership often appears through students 

taking on varied roles—such as discussion facilitator, recorder, or timekeeper—allowing leadership to 

be enacted situationally and collectively. This aligns with the present study’s understanding that 

leadership is not confined to formally designated individuals but can develop through structured 

collaborative engagement. 

Lastly in modern education, the role of curriculum and instruction extends beyond teaching 

academic content to developing key life skills such as leadership, teamwork, self-discipline, and 

cooperation. This shift reflects a growing consensus that schools should nurture the whole child — 

supporting not only cognitive development but also social and emotional competencies. Researchers 

emphasize that structured social and emotional learning (SEL) strategies help students develop 

essential interpersonal and self-management skills that contribute to both academic success and 

personal well-being. Meta-analytic studies show that SEL programs delivered in classroom settings 

can improve students’ social behaviors, reduce problem behaviors, and enhance academic outcomes, 

highlighting the educational value of intentional skill development alongside curricular goals (Y. 

Zhao & B. Sang, 2025). 

 

DISCUSSIONS 
The literature consistently emphasizes that structured classroom activities play a pivotal role 

in fostering both leadership and teamwork among students. Activities that include clearly defined 

roles, shared goals, and guided interaction help students develop communication, problem-solving, 

accountability, and confidence (Gillies, 2023; Zach, Shoval, & Shulruf, 2023; Pebriana et al., 2025). 

These findings indicate that structured collaboration transforms learners from passive recipients of 

information into active participants who practice leadership within safe, supportive environments. 

While structured classroom activities show significant benefits, limitations in existing studies 

emerge. Many studies focus on specific subjects, grade levels, or cultural contexts, limiting 

generalizability. Long-term retention of leadership and teamwork skills remains underexplored, 

representing a gap for future research. Additionally, teacher preparedness in facilitating cooperative 

learning is often a determining factor in student outcomes, highlighting the need for professional 

development in instructional leadership and collaborative strategies. 

Social Constructivism posits that knowledge is co-constructed through social interaction and 

dialogue (Vygotsky, 1978/2025). Structured classroom activities create collaborative contexts where 

students negotiate meaning, scaffold each other’s learning, and practice leadership behaviors such as 

facilitating discussion and guiding peers. This theory supports the study’s premise that leadership and 

teamwork are best cultivated through social engagement. 

Cooperative Learning Theory provides a structural rationale for collaboration. Key 

principles—including positive interdependence, individual accountability, promotive interaction, 
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social skills, and group processing—create conditions conducive to both teamwork and leadership 

development (Gillies, 2023; Pebriana et al., 2025). Structured group activities allow students to take 

responsibility for shared goals, reinforcing leadership practice within the team. 

Kolb’s Experiential Learning Theory emphasizes learning through concrete experiences, 

reflective observation, conceptualization, and active experimentation (Kolb, 1984). Activities that 

incorporate hands-on tasks, role rotations, and reflection cycles enable students to internalize 

leadership skills, enhance teamwork, and develop problem-solving abilities through active 

participation and reflection. 

Transformational Leadership Theory highlights the teacher’s role in inspiring, motivating, and 

modeling collaborative behaviors, which encourage student engagement in leadership practices 

(Ramos, R. (2025). Distributed Leadership Theory complements this perspective by emphasizing 

shared leadership; students enact leadership situationally through structured roles in group activities 

(Song, et al 2025). Together, these theories illustrate how structured classroom environments can 

foster authentic leadership behaviors while promoting collaboration. 

From the synthesis of recent studies, several patterns emerge. First, structured activities 

enhance student engagement, confidence, and accountability. Second, reflective and role-based 

learning experiences strengthen leadership practice. Third, teacher facilitation remains a pivotal factor 

in ensuring that collaboration translates into meaningful skill development. These themes converge to 

suggest that intentional, structured classroom design is crucial for cultivating both leadership and 

teamwork competencies. 

This review supports the current study’s premise that structured classroom activities can 

empower students by developing leadership and teamwork skills. It highlights the necessity of 

designing learning experiences that are collaborative, reflective, and guided by instructional 

leadership principles. Moreover, the theoretical grounding in Social Constructivism, Experiential 

Learning, Cooperative Learning, and Leadership theories provides a robust framework for 

investigating how structured classroom activities translate into tangible leadership and teamwork 

outcomes. This synthesis also identifies gaps—particularly regarding longitudinal impacts and teacher 

facilitation—that the present study can address, contributing to both theory and practice in educational 

leadership. 

 

CONCLUSIONS 
The review of literature demonstrates that structured classroom activities play a pivotal role in 

fostering leadership and teamwork competencies among learners. Evidence from recent studies 

indicates that well-designed collaborative tasks characterized by clearly defined roles, shared 

objectives, and guided reflection—promote engagement, communication, problem-solving, and 

accountability (Gillies, 2023; Zach, Shoval, & Shulruf, 2023; Pebriana et al., 2025). Theoretical 

perspectives collectively explain how structured classroom interventions facilitate the development of 

leadership skills and collaborative behaviors in educational contexts. 

Despite the robust evidence supporting structured collaboration, several gaps remain. Most 

existing studies focus on specific subjects, age groups, or cultural contexts, limiting the 

generalizability of findings. Longitudinal research examining the sustained impact of structured 

classroom activities on leadership and teamwork development is scarce. Additionally, the 

effectiveness of teacher facilitation and instructional design in optimizing collaborative learning 

experiences remains underexplored. 

 

RECOMMENDATIONS 

In light of these gaps, future research is encouraged to investigate: 

1. The long-term impact of structured classroom activities on leadership and teamwork 

competencies across diverse educational settings, subjects, and grade levels. 
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2. The role of teacher training and facilitation strategies in maximizing the effectiveness 

of cooperative and experiential learning approaches. 

3. How reflective practices and role rotations influence the development of leadership 

behaviors within collaborative tasks. 

4. The integration of structured activities with emerging educational technologies to 

enhance engagement and interactivity in leadership and teamwork development. 

 

 

REFERENCES 
1. Basister, M. P., Petersson, J., & Baconguis, R. D. T. (2025). Educational innovations for an inclusive learning 

environment: insights from the teachers’ collaboration through lesson study. Frontiers in Education. 

https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1610749/ 

2. Budiansyah, B., Laihat, L., & Rantina, M. (2025). Social Emotional Learning to Improve Collaboration and 

Questioning Skills in Elementary Schools. Journal of Integrated Elementary Education, 5(1). 

https://journal.walisongo.ac.id/index.php/jieed/article/view/22970?  

3. Gillies, R. M. (2023). Using cooperative learning to enhance students’ learning and engagement during inquiry-based 

science. Education Sciences, 13(12), Article 1242. https://doi.org/10.3390/educsci13121242 

4. Gürbüz, M. Ç., & Özkul, R. (2026). The relationship between peer learning and self-directed learning: the mediating 

role of collaborative leadership among pre-service mathematics teachers. Frontiers in Psychology, 

https://www.frontiersin.org/journals/psychology/articles/10.3389/.com 

5. Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and development. Prentice-Hall. 

6. Madulara, L. L. M. B., Paglinawan, J. L., & Orongan, R. C. (2025). Transforming Teaching: How Instructional Support 

and a Positive School Culture Drive Teacher Productivity. International Journal of Research and Innovation in Social 

Science. https://rsisinternational.org/journals/ijriss/articles/transforming-teaching-how-instructional-support-and-a-

positive-school-culture-drive-teacher-productivity/ 

7. OECD (Organization for Economic Co-operation and Development). (2025). Unlocking high-quality teaching. OECD 

Publishing. https://www.oecd.org/en/publications/2025/04/unlocking-high-quality-teaching_808bd876.html 

8. Pebriana, P. H., Misnati, K., Jeniari, F., Azzikra, R., Nurhayati, N., Andina, F. Z., Fitri, D. W., & Zhefira, N. (2025).  

9. Systematic literature review on the effectiveness of cooperative learning models in improving collaboration and social 

skills of elementary school students. TOFEDU: The Future of Education Journal, 4(3), 677–682. 

https://doi.org/10.61445/tofedu.v4i3.424 

10. Ramos, R. (2025). Transformational Leadership in Education: Impacts and Practices Toward Enhancing School 

Performance. Journal of Interdisciplinary Perspectives, 3(9), 527–536. https://doi.org/10.69569/jip.2025.574  

11. Saroya, T., & Buck, G. A. (2025). Impact of social-emotional learning strategies in K-12 science classrooms: A meta-

synthesis of contemporary research. International Journal of Research in Education and Science, 11(2), 375–395. 

https://doi.org/10.46328/ijres.1289 

12. Song, L., Mohd Tahir, L. B., Hassan, R., & Chen, H. (2025). Examining the Impact of Distributed Leadership on 

Teacher Leadership in Secondary Education in China: A Structural Equation Modeling Approach. Participatory 

Educational Research, 12(2), 283–301. https://doi.org/10.17275/per.25.30.12.2 

13. Springer, J. (2025). Socio-emotional learning and competencies in 21st-century education: a systematic review of 

teacher and student perspectives. Discover Education. https://link.springer.com/article/10.1007/s44217-025- 

14. Vygotsky, L. S. (1978/2025). Mind in society: The development of higher psychological processes. Harvard University 

Press. 

15. Zach, S., Shoval, E., & Shulruf, B. (2023). Cooperative learning in physical education lessons — literature review. 

Frontiers in Education, 8, Article 1273423. https://doi.org/10.3389/feduc.2023.1273423 

16. Zhao, Y., & Sang, B. (2025). The effect of social–emotional learning programs on elementary and middle school 

students’ academic achievement: A meta-analytic review. Behavioral Sciences, 15(11), 1527. 

https://doi.org/10.3390/bs15111527 

https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1610749/full?utm_source=chatgpt.com
https://journal.walisongo.ac.id/index.php/jieed/article/view/22970?
https://doi.org/10.3390/educsci13121242
https://www.frontiersin.org/journals/psychology/articles/10.3389/.com
https://rsisinternational.org/journals/ijriss/articles/transforming-teaching-how-instructional-support-and-a-positive-school-culture-drive-teacher-productivity/?utm_source=chatgpt.com
https://rsisinternational.org/journals/ijriss/articles/transforming-teaching-how-instructional-support-and-a-positive-school-culture-drive-teacher-productivity/?utm_source=chatgpt.com
https://www.oecd.org/en/publications/2025/04/unlocking-high-quality-teaching_808bd876.html
https://doi.org/10.17275/per.25.30.12.2
https://link.springer.com/article/10.1007/s44217-025-

