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Abstract: This study assessed the pedagogical practices of public basic education teachers in 

implementing inclusive education for learners with special educational needs (LSENs) in the Kibungan 

District. Specifically, it examined the level of implementation and effectiveness of pedagogical practices, 

identified factors affecting their implementation, and determined differences in teachers' perceptions 

based on years in service and educational attainment. A quantitative descriptive-survey design was 

employed using a validated questionnaire administered through total enumeration of teachers. Data were 

analyzed using frequencies, weighted means, ranks, and F-tests. Results showed that pedagogical 

practices were highly implemented and perceived as highly effective. No significant differences were 

found in the implementation of pedagogical practices when teachers were grouped according to years in 

service and educational attainment. Likewise, no significant difference in perceived effectiveness was 

observed based on years in service; however, a significant difference was found when grouped according 

to educational attainment. Teachers also rated the factors affecting the implementation of inclusive 

pedagogical practices as very serious. The findings suggest that teachers' commitment and instructional 

adaptability support effective inclusive education. However, addressing existing challenges and 

strengthening professional development remain essential to sustaining equitable and learner-centered 

practices for LSENs. 
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I. INTRODUCTION 

Inclusive education has become a global educational priority that ensures equitable access to quality 

education for all learners regardless of disability, background, or learning needs. Guided by the United Nations 

Convention on the Rights of Persons with Disabilities (UNCRPD), UNESCO, and UNICEF, countries have 

increasingly adopted inclusive education policies that promote learner participation, equal opportunities, and 

meaningful engagement in mainstream classrooms (Adriantoni et al., 2022; UNESCO, 2020). Inclusive 
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education recognizes that schools should adapt to learner diversity through responsive pedagogical approaches 

rather than requiring learners to conform to traditional instructional practices. 

In the Philippines, inclusive education has been strengthened through Republic Act No. 11650, which 

institutionalizes inclusive education and mandates both public and private schools to provide equitable learning 

opportunities, reasonable accommodations, and appropriate support services for learners with disabilities. The 

Department of Education further reinforces this commitment through the Basic Education Development Plan 

(BEDP) 2030 and learner-centered instructional frameworks that promote differentiated instruction, Universal 

Design for Learning (UDL), and curriculum adaptations to address learner diversity (DepEd, 2024; Republic 

Act No. 11650, 2022). Despite these policy initiatives, studies reveal that the implementation of inclusive 

education remains moderate because many schools continue to experience inadequate teacher preparation, 

insufficient instructional resources, and limited institutional support (Tundaan, 2023; Jiménez, 2025). 

Teachers play a crucial role in translating inclusive education policies into effective classroom practices. 

Research emphasizes that differentiated instruction, collaborative learning, assistive technologies, and 

continuous assessment are among the pedagogical approaches that improve the participation and academic 

success of learners with special educational needs (LSENs) (Moriña & Orozco, 2021; Paulsrud & Nilholm, 2023; 

Shevchenko et al., 2020). However, successful implementation depends on teachers' competencies, professional 

development, availability of instructional resources, administrative support, and positive attitudes toward 

inclusion (Macabenta et al., 2023; Woodcock & Woolfson, 2018). Persistent challenges such as inadequate 

training, heavy workload, overcrowded classrooms, and insufficient teaching materials continue to hinder 

effective inclusive teaching (Compania et al., 2024; Pov & Kawai, 2024). 

In Kibungan District, elementary teachers continue to face challenges in implementing inclusive education 

due to limited resources and insufficient preparation in addressing the diverse learning needs of LSENs. 

Although inclusive education policies are already in place, there remains limited empirical evidence describing 

the pedagogical approaches employed by teachers and the factors influencing their implementation within the 

district. This lack of localized information limits the development of responsive professional development 

programs and evidence-based policy interventions for inclusive education. 

Considering these gaps, this study examined the pedagogical approaches employed by public elementary 

school teachers in implementing inclusive education for learners with special educational needs in Kibungan 

District. Specifically, it determined the level of implementation and effectiveness of these pedagogical practices 

and identified the factors affecting their implementation. The findings of the study are expected to provide 

empirical evidence that can assist teachers, school administrators, curriculum developers, and the Department of 

Education in strengthening inclusive education practices and improving learning opportunities for all learners. 

 

II. METHODOLOGY 

Research Design 

This study utilized a descriptive quantitative survey design to assess the implementation and effectiveness of 

pedagogical practices in inclusive education for Learners with Special Educational Needs (LSENs) in public 

elementary schools. Descriptive research is appropriate for describing existing conditions, practices, and 

experiences of respondents through quantitative measures (Aquino, 2011; Sevilla, 2012). A survey questionnaire 

was employed as the primary data-gathering instrument because it enabled the researcher to obtain teachers' 

perceptions regarding the implementation of inclusive pedagogical practices. The study likewise complied with 

ethical standards and was reviewed and approved by the Cordillera Career Development College Research 

Ethics Committee (CCDC-REC). 

Locale and Participants 

The study was conducted in the public elementary schools of Kibungan District, Division of Benguet. The 

respondents consisted of 80 public elementary school teachers, selected through total enumeration. Only 

teachers who had attended seminars, workshops, or professional development activities related to Inclusive 

Education, Special Education (SPED), or Learners with Special Educational Needs (LSENs) were included in 
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the study. Teachers without relevant training were excluded to ensure that the respondents possessed adequate 

knowledge and experience in implementing inclusive pedagogical practices. 

Data Gathering Procedure 

Permission to conduct the study was secured from the Schools Division Superintendent, District Supervisor, 

and school principals before administering the questionnaire. After obtaining the necessary approvals, the 

researcher personally distributed and retrieved the questionnaires from the respondents. Participation was 

voluntary, and informed consent was obtained from all participants. Confidentiality and anonymity of the 

respondents were strictly observed throughout the conduct of the study. 

Research Instrument 

The study utilized a structured survey questionnaire adapted from Friend and Bursuck (2019) and the DepEd 

Inclusive Education Policy Framework (2018). The instrument consisted of four parts: respondents' profile, 

level of implementation of pedagogical practices, level of effectiveness of pedagogical practices, and the degree 

of seriousness of factors affecting implementation. The adopted questionnaire served as a valid and reliable 

instrument for assessing inclusive pedagogical practices among teachers.  

 

III.  RESULT AND DISCUSSION 

Implementation of Pedagogical Practice 

Table 1 presents the level of implementation of pedagogical practices in inclusive education for learners with 

special educational needs (LSENs). The overall mean of 3.42 indicates that teachers highly implemented 

inclusive pedagogical practices. This finding suggests that teachers in Kibungan District possess the necessary 

competencies, positive attitudes, and institutional support to effectively implement inclusive education. The high 

level of implementation may be attributed to continuous professional development through INSET, 

collaborative school practices, and administrative support, which have been identified as important enablers of 

successful inclusive education (Marcia, 2025; Van Laarhoven et al., 2007). Moreover, the implementation of 

Republic Act No. 11650 and DepEd Order No. 44, s. 2021 further reinforces teachers' commitment to learner-

centered and inclusive instructional practices. 

Among the dimensions, learning environment and student engagement obtained the highest mean (M = 3.64), 

indicating that teachers consistently foster peer acceptance, collaboration, and active participation among 

LSENs. This finding reflects the collaborative culture of Kibungan schools, where partnerships among teachers, 

parents, and stakeholders create supportive learning environments. The result supports the findings of Moriña 

and Orozco (2021), who emphasized that collaborative learning enhances social interaction and inclusion, while 

Florian and Black-Hawkins (2011) argued that inclusive classrooms promote respect, participation, and a sense 

of belonging among diverse learners. 

 

 
TABLE I 

LEVEL OF IMPLEMENTATION OF THE PEDAGOGICAL PRACTICES OF INCLUSIVE EDUCATION FOR  

LEARNERS WITH SPECIAL EDUCATIONAL NEEDS (LSENS) 

Pedagogical Practices WM DE Rank 

A. Curriculum Adaptation and Differentiation   3.26 Highly Implemented 4 

B. Instructional Strategies  3.43 Highly Implemented 3 

C. Classroom Management  3.54 Highly Implemented 2 

D. Assessment Practices  3.24 2 5 

5. I use formative assessments to monitor LSEN’s learning growth. 3.17 
Moderately  

Implemented 

 

E. Learning Environment and Student Engagement  3.64 Highly Implemented 1 

Average 3.42 Highly Implemented  
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The second highest-rated dimension was classroom management (M = 3.54), indicating that teachers 

effectively establish structured, accessible, and supportive classroom environments through clear classroom 

rules, behavioral support, positive reinforcement, and patient management of learner behaviors. Such practices 

promote active participation and create safe learning environments for LSENs. This finding is consistent with 

Shevchenko et al. (2020), who emphasized the role of teachers in adapting classroom practices to learner 

diversity, and Lutz et al. (2024), who noted that effective classroom management enhances learner engagement 

and positive behavior in inclusive settings. 

Instructional strategies ranked third (M = 3.43), demonstrating that teachers regularly employ differentiated 

instruction through multisensory approaches, assistive technologies, cooperative learning, and step-by-step 

guidance. These practices recognize learners' diverse needs and facilitate meaningful participation in classroom 

activities. Similar findings were reported by Moriña and Orozco (2021), who highlighted differentiated 

instruction and assistive technologies as effective strategies for inclusion, while Shevchenko et al. (2020) 

emphasized that varied instructional approaches improve learning outcomes among students with special 

educational needs. 

Meanwhile, curriculum adaptation (M = 3.26) and assessment practices (M = 3.24) received the lowest mean 

ratings, although both remained within the implemented level. Teachers were able to adjust instructional 

materials and learning activities but encountered challenges in developing individualized educational goals, 

modifying lesson plans, and designing alternative assessment strategies. These findings suggest the need for 

additional professional development in individualized instruction and assessment. According to Tomlinson 

(2017) and Paulsrud and Nilholm (2023), effective inclusive education requires curriculum differentiation and 

flexible assessment practices tailored to individual learner needs, which may be constrained by limited training, 

time, and instructional resources. 

 

Comparison of Implementation 

   Years of Teaching. Table 2 shows that teachers with 21 years and above of teaching experience obtained the 

highest mean (M = 3.51), followed by those with 16–20 years (M = 3.48), while teachers with 0–5 years and 6–

10 years both obtained a mean of 3.34. Although numerical differences were observed, all groups were rated as 

highly implementing inclusive pedagogical practices. The findings suggest that experienced teachers may 

demonstrate greater confidence in implementing inclusive education due to their prolonged exposure to diverse 

learners and accumulated instructional experience. Previous studies have shown that experienced teachers are 

better able to adapt instruction, employ differentiated strategies, and respond effectively to the needs of learners 

with special educational needs (Shevchenko et al., 2020; Moriña & Orozco, 2021). 

   The statistical analysis revealed that the p-value of 0.23 is greater than the alpha value of 0.05 level of 

significance. Therefore, it indicates that there is no significant difference in the level of implementation when 

teachers were grouped according to years of teaching. This indicates that teaching experience does not 

significantly influence teachers' implementation of inclusive pedagogical practices. The finding implies that 

both novice and experienced teachers possess comparable competencies in inclusive education, which may be 

attributed to the Department of Education's continuous professional development initiatives, Learning Action 

Cell (LAC) sessions, and in-service training programs that provide teachers with common knowledge and skills 

in supporting LSENs. Similar findings were reported by Macabenta et al. (2023), who noted that continuous 

professional development strengthens teachers' inclusive practices regardless of teaching experience, while 

Masongsong et al. (2023) emphasized that regular training enhances teachers' self-efficacy and readiness to 

implement inclusive education. Overall, the results indicate that teachers across all levels of teaching experience 

demonstrate a shared commitment to fostering inclusive and learner-centered classrooms. 

   Educational Attainment. Table 3 shows slight numerical differences in teachers' perceptions when grouped 

according to educational attainment. Teachers with master's units obtained the highest mean (M = 3.39), 

followed by those with a bachelor's degree (M = 3.38), while teachers who had completed a master's degree 

obtained the lowest mean (M = 3.29). Despite these variations, all groups were rated as highly implementing 

inclusive pedagogical practices.  
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TABLE 2 

DIFFERENCE IN THE LEVEL OF IMPLEMENTATION OF THE PEDAGOGICAL PRACTICES OF INCLUSIVE EDUCATION FOR  

LEARNERS WITH SPECIAL EDUCATIONAL NEEDS (LSENS) ACCORDING TO NUMBER OF YEARS IN TEACHING 

Indicators 0 - 5 6 - 10 11-15 16-20 21 & 

above 

A. Curriculum Adaptation and Differentiation   3.25 3.15 3.12 3.18 3.3 

B. Instructional Strategies 3.44 3.39 3.44 3.45 3.4 

C. Classroom Management 3.44 3.49 3.65 3.73 3.83 
D. Assessment Practices 3.1 3.29 3.29 3.33 3.27 

E. Learning Environment and Student Engagement 3.48 3.36 3.53 3.7 3.77 

Overall Mean 3.34 3.34 3.41 3.48 3.51 

 

The slightly higher ratings among teachers pursuing graduate studies may be attributed to their continued 

exposure to current educational theories, differentiated instruction, and inclusive teaching strategies that can be 

readily applied in classroom practice. Conversely, teachers who have completed their graduate degrees may 

evaluate their practices more critically due to their broader professional knowledge and higher standards of 

instructional performance. Similar findings were reported by Lugo and Reyes (2024), who emphasized that 

teachers' competencies in inclusive education are strengthened through continuous professional learning, while 

Masongsong et al. (2023) noted that ongoing professional development enhances teachers' confidence and 

effectiveness in implementing inclusive practices. 

Statistical findings reveal that the p-value of 0.43 is greater than the alpha value of 0.05 level of significance. 

Therefore, there is not enough evidence to accept the hypothesis that there are significant differences in the 

perceptions of teachers on the level of implementation of the pedagogical practices in inclusive education for 

LSENs when grouped according to educational attainment. The finding implies that teachers have similar 

perceptions in the implementation of the pedagogical practices regardless of their educational attainment. Hence, 

educational attainment does not affect their perceptions.  

  
TABLE 3 

DIFFERENCE IN THE LEVEL OF IMPLEMENTATION OF THE PEDAGOGICAL PRACTICES OF INCLUSIVE EDUCATION FOR  

LEARNERS WITH SPECIAL EDUCATIONAL NEEDS (LSENS) ACCORDING TO NUMBER OF YEARS IN TEACHING 

Indicators Bachelor’s Degree With MA Units  Master’s Degree (23) 

A. Curriculum Adaptation and Differentiation   3.06 3.12 3.25 

B. Instructional Strategies 3.51 3.46 3.3 

C. Classroom Management 3.68 3.62 3.3 
D. Assessment Practices 3.22 3.25 3.1 

E. Learning Environment and Student Engagement 3.46 3.51 3.49 

Overall Mean 3.38 3.39 3.29 

 

The finding further implies that teachers may have acquired comparable knowledge and skills in inclusive 

education through DepEd initiatives such as Learning Action Cell (LAC) sessions, in-service trainings, seminars, 

mentoring, and school-based professional development programs. As emphasized in the study, continuous 

professional development equips teachers with the competencies needed to implement differentiated instruction 

and inclusive pedagogical practices effectively, regardless of their highest educational qualification. 

Moreover, the finding indicates that the successful implementation of inclusive education depends more on 

teachers' continuous learning, practical classroom experience, and institutional support than on formal 

educational attainment alone. This supports the work of Lugo and Reyes (2024), who emphasized that teachers' 

competencies in inclusive education are strengthened through continuous professional learning, and 

Masongsong et al. (2023), who found that ongoing training enhances teachers' self-efficacy in implementing 

inclusive practices. 
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Effectiveness of Pedagogical Practice 

Table 3 shows that teachers perceived the pedagogical practices implemented in inclusive education for 

Learners with Special Educational Needs (LSENs) as highly effective, with an overall mean of 3.37. This 

finding suggests that inclusive education policies are being translated into effective classroom practices through 

teachers' instructional flexibility, adaptability, and commitment to addressing diverse learner needs. Despite 

limited resources in public elementary schools, teachers continue to modify instructional strategies, 

contextualize lessons, and implement learner-centered approaches that promote equitable learning opportunities. 

This finding is consistent with Saguidec (2026), who reported that teachers who participate in continuous 

professional development demonstrates stronger competence in implementing inclusive education, and with 

Belleza and Feliciano (2019), who found that multigrade teachers develop adaptive instructional practices to 

address diverse learner needs in rural schools. 

 
TABLE 4 

LEVEL OF EFFECTIVENESS OF THE PEDAGOGICAL PRACTICES OF INCLUSIVE EDUCATION FOR  
LEARNERS WITH SPECIAL EDUCATIONAL NEEDS  

Indicators WM DE RANK 

A. Curriculum Adaptation and Differentiation 3.14 Moderately Effective 4 

B. Instructional Strategies 3.41 Highly Effective 3 

C. Classroom Management 3.60 Highly Effective 2 

D. Assessment Practices 3.07 Moderately Effective 5 

E. Learning Environment and Student Engagement 3.65 
 

Highly Effective 

1 

Average 3.37 Highly Effective  

 

Among the dimensions, learning environment and student engagement emerged as the most effective practice, 

indicating that promoting peer acceptance, maintaining collaboration with parents and SPED coordinators, and 

encouraging active participation of LSENs contribute significantly to inclusive learning. These practices foster 

positive classroom relationships and strengthen learners' academic and social development. Similar findings 

were reported by Dela Fuente (2021) and Jiménez (2025), who emphasized that collaborative partnerships, 

learner participation, and inclusive classroom climates are essential to the successful implementation of 

inclusive education. 

The second highest-rated dimension was classroom management (M = 3.60), suggesting that teachers 

effectively establish clear classroom expectations, provide behavioral support, and use positive reinforcement to 

create structured and inclusive learning environments. These practices promote discipline, accessibility, and 

active participation among LSENs despite the challenges of large and diverse classrooms. This finding supports 

the studies of Jiménez (2025) and Macabenta et al. (2023), which identified positive behavior management and 

structured classroom routines as important contributors to effective inclusive education. 

Instructional strategies ranked third (M = 3.41), indicating that teachers consider differentiated teaching 

methods, assistive technologies, cooperative learning, and step-by-step guidance as highly effective practices. 

However, multisensory instruction was rated only moderately effective, possibly due to limited instructional 

materials, assistive devices, and specialized training. These findings suggest that while teachers are committed 

to inclusive instruction, additional resources and capacity-building are needed to maximize the effectiveness of 

multisensory teaching approaches. 

Meanwhile, curriculum adaptation and differentiation (M = 3.14) and assessment practices (M = 3.07) 

received the lowest effectiveness ratings. Although teachers practice differentiated instruction and flexible 

assessment, their implementation may be constrained by limited planning time, insufficient instructional 

resources, and inadequate preparation in designing individualized learning goals and inclusive assessments. 

Tomlinson (2017) emphasized that effective differentiation requires systematic adaptation of instruction to 

learners' needs, while UNESCO (2020) and Black and Wiliam (2018) highlighted the importance of assessment 

literacy and continuous formative assessment in supporting learner progress. These findings indicate the need 



 
cognizancejournal.com 

 

Myralyn L. Pasigon, Cognizance Journal of Multidisciplinary Studies, Vol.6, Issue.8, August 2026, pg. 37-46 

(An Open Accessible, Multidisciplinary, Fully Refereed and Peer Reviewed Journal) 

ISSN: 0976-7797 

Impact Factor: 5.503 

Index Copernicus Value (ICV) = 92.57 

 

©2026, Cognizance Journal, ZAIN Publications, Fridhemsgatan 62, 112 46, Stockholm, Sweden, All Rights Reserved                43 

for sustained professional development and institutional support to strengthen teachers' competencies in 

curriculum adaptation and inclusive assessment. 

Comparison of Effectiveness    

   Years in Teaching. Table 5 shows numerical differences in teachers' perceptions of the effectiveness of 

pedagogical practices when grouped according to years of teaching. Teachers with 16–20 years of teaching 

experience obtained the highest mean (M = 3.58), while those with five years or less obtained the lowest mean 

(M = 3.25). Despite these variations, all groups rated the pedagogical practices as highly effective, indicating 

that teachers, regardless of teaching experience, recognize the effectiveness of inclusive practices for Learners 

with Special Educational Needs (LSENs). The higher ratings among more experienced teachers may be 

attributed to their extensive classroom experience, which enables them to refine instructional strategies and 

adapt teaching practices to diverse learner needs more effectively (Florian & Spratt, 2013). 

   Differences were primarily observed in curriculum adaptation and differentiation, where teachers with longer 

teaching experience perceived these practices as highly effective, whereas less experienced teachers rated them 

as only moderately effective. Similarly, assessment practices were perceived as moderately effective by some 

groups, suggesting that inclusive assessment remains an area requiring further enhancement. This finding 

supports UNESCO (2020) and Black and Wiliam (2018), who emphasized that effective curriculum 

differentiation and inclusive assessment require specialized competencies, continuous training, and strong 

assessment literacy. 

   Statistical analysis revealed no significant difference in the perceived effectiveness of pedagogical practices 

when teachers were grouped according to years of teaching, as revealed in the p-value of 0.50, which is greater 

than the alpha value of 0.05 level of significance. This indicates that teaching experience does not significantly 

influence teachers' perceptions of the effectiveness of inclusive pedagogical practices. The finding suggests that 

teachers develop comparable competencies through continuous professional development, school-based training, 

and practical classroom experiences rather than through years of service alone.  
 

TABLE 5 

LEVEL OF EFFECTIVENESS OF THE PEDAGOGICAL PRACTICES OF INCLUSIVE EDUCATION FOR LEARNERS WITH  

SPECIAL EDUCATIONAL NEEDS LSENS ACCORDING TO NUMBER OF YEARS IN TEACHING 

Indicators 0-5 6-10 11-15 16-20 21- above 

A. Curriculum Adaptation and Differentiation   2.88 3.09 3.08 3.43 3.90 

B. Instructional Strategies 3.25 3.55 3.61 3.63 3.57 

C. Classroom Management 3.62 3.67 3.56 3.35 3.73 
D. Assessment Practices 2.75 3.24 3.41 3.58 2.03 

E. Learning Environment and Student Engagement 3.76 3.44 3.53 3.90 3.97 

Overall Mean 3.25 3.40 3.44 3.58 3.44 

 

This is consistent with the findings of Masongsong et al. (2023), who reported that teachers' effectiveness in 

inclusive education is more strongly influenced by professional development and self-efficacy than by teaching 

experience, and Lugo and Reyes (2024), who emphasized that continuous learning and pedagogical training are 

the primary drivers of teachers' competence in inclusive education. 

   Educational Attainment. Table 6 shows numerical differences in teachers' perceptions of the effectiveness of 

pedagogical practices when grouped according to educational attainment. Teachers with a completed master's 

degree obtained the highest mean (M = 3.62), followed by those with a bachelor's degree (M = 3.41), while 

teachers with master's units obtained the lowest mean (M = 3.31). Despite these differences, all groups 

perceived the pedagogical practices as highly effective, indicating a common commitment to implementing 

inclusive education. The higher ratings among teachers with completed master's degrees may be attributed to 

their advanced preparation in instructional planning, curriculum development, and learner-centered teaching, 

which enhances their ability to implement inclusive pedagogical practices effectively. Lugo and Reyes (2024) 

emphasized that teachers' competencies in inclusive education are strengthened through advanced professional 

learning, while Florian and Spratt (2013) noted that continuous professional learning enables teachers to make 

informed instructional decisions that address learner diversity. 
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   Differences were primarily observed in assessment practices and curriculum adaptation and differentiation, 

where teachers with bachelor's degrees and master's units perceived these areas as only moderately effective. 

This result suggests that designing individualized assessments and adapting the curriculum remain challenging 

aspects of inclusive education, particularly for teachers who are still developing advanced pedagogical 

competencies. These results highlight the need for continuous professional development and specialized training 

in inclusive assessment and curriculum modification. 

 
TABLE 6 

LEVEL OF EFFECTIVENESS OF THE PEDAGOGICAL PRACTICES OF INCLUSIVE EDUCATION FOR LEARNERS WITH  

SPECIAL EDUCATIONAL NEEDS LSENS ACCORDING TO EDUCATIONAL ATTAINMENT 

Indicators Bachelor’s Degree  With MA Units  Master’s Degree  

A. Curriculum Adaptation and Differentiation   3.29 3.00 3.35 
B. Instructional Strategies 3.85 3.31 3.43 

C. Classroom Management 3.75 3.49 3.83 

D. Assessment Practices 2.78 3.19 3.54 
E. Learning Environment and Student Engagement 3.38 3.59 3.95 

Overall Mean 3.41 3.31 3.62 

 

   Statistical analysis revealed a significant difference in teachers' perceptions of the effectiveness of pedagogical 

practices when grouped according to educational attainment (p = 0.02 < 0.05). This indicates that educational 

attainment significantly influences teachers' perceptions of the effectiveness of inclusive pedagogical practices. 

Teachers with higher academic qualifications may possess greater confidence and competence in implementing 

inclusive strategies because of their broader professional preparation and deeper understanding of inclusive 

pedagogy. This finding supports the study of Pov and Kawai (2024), who reported that teachers with advanced 

professional preparation and specialized training demonstrate greater confidence and effectiveness in 

implementing inclusive instructional practices for learners with special educational needs. 

 

Seriousness of Factors 

   Table 4 shows that teachers perceived the identified factors affecting the implementation of pedagogical 

practices in inclusive education as very serious (M = 3.64). This finding indicates that while teachers highly 

implement inclusive pedagogical practices, they recognize that successful inclusion depends on adequate 

resources, continuous professional development, stakeholder collaboration, and institutional support. Consistent 

with previous studies, inadequate resources, limited training, and insufficient systemic support remain 

significant barriers to effective inclusive education in public schools (Tundaan, 2023; Pov & Kawai, 2024). 

The most serious factor identified was positive attitudes and support from colleagues and parents (M = 3.73), 

highlighting the importance of collaboration among teachers, families, and the school community in supporting 

the academic and social development of LSENs. Florian and Black-Hawkins (2011) emphasized that inclusive 

education is strengthened through collaborative school cultures, while Shevchenko et al. (2020) underscored the 

critical role of partnerships among teachers, families, and support personnel in promoting successful inclusion. 

 
TABLE 6 

DEGREE OF SERIOUSNESS OF THE FACTORS AFFECTING THE IMPLEMENTATION OF THE  
PEDAGOGICAL PRACTICES IN INCLUSIVE EDUCATION FOR LSENS 

Factors WM DE RANK 

1. Lack of instructional materials limits my ability to implement inclusive 

strategies. 
3.66 Very Serious 3 

2. Administrative support helps me handle inclusive education effectively. 3.51 Very Serious 5 

3. My participation in training programs enhances my inclusive teaching 

competence. 
3.61 Very Serious 4 

4. Large class size makes it difficult to address individual learner needs. 3.70 Very Serious 2 

5. Positive attitudes from colleagues and parents support my inclusive 

teaching. 
3.73 Very Serious 1 

Average 3.64 Very Serious  
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Teachers also regarded large class size (M = 3.70) and lack of instructional materials (M = 3.66) as very 

serious concerns because these limit opportunities for individualized instruction and differentiated learning. 

Similar challenges have been reported by Allam and Martin (2021), who noted that overcrowded classrooms 

reduce teachers' capacity to meet diverse learner needs, and by Tundaan (2023) and Pov and Kawai (2024), who 

identified inadequate instructional resources as major barriers to inclusive education. 

   Furthermore, professional development and administrative support were likewise perceived as very serious 

factors influencing effective implementation. Continuous training enhances teachers' competencies in 

differentiated instruction, assessment, and classroom management (Masongsong et al., 2023; Florian, 2022), 

while supportive school leadership provides the resources, policies, and collaborative environment necessary for 

sustaining inclusive education (Woodcock & Woolfson, 2018; Jiménez, 2025). Overall, the findings emphasize 

that effective inclusive education requires not only teacher commitment but also strong institutional and 

community support. 

 

IV. CONCLUSIONS 

1.  The high implementation of pedagogical practices is attributed to the commitment of teachers in providing 

equitable learning opportunities and to their instructional strategies to accommodate diverse learner needs. 

2.  The high effectiveness of pedagogical practices indicates that DepEd's inclusive education policies are 

gradually being translated into effective classroom practice. This is manifested in the teachers’ culture of 

instructional flexibility and adaptability.   

3.  The identified factors are perceived as very serious because they directly influence teachers' capacity to 

provide equitable, learner-centered, and inclusive instruction. 
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